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What is a Knowledge Organiser?

3

Your knowledge organiser summarises all the key facts and knowledge that you will need to 
have learned on a particular subject onto one side of A4. This information might include,

• key vocabulary
• key places and people
• useful diagrams
• key dates for a subject like history
• key themes
• important quotes
• stem sentences for a subject like Maths

1. Use it as a checklist to make sure you 
have notes and resources in your books or 
folders on each area. If you have a gap, 
talk to your teacher.

How can you use your Knowledge Organiser most effectively?

2. Use it to help get the information and knowledge into 
your long-term memory. Just reading over the pages does 
not help. You will need to put your knowledge organiser
away and see how much you can remember. You could get 
a family member or carer to help test you on what you 
have remembered.

3. Knowledge organisers have already broken 
the knowledge down into chunks for you so 
they can be used to create flashcards, revision 
posters or mind maps.

4. Use your knowledge organiser to get ahead 
on a topic. Reading about what you are going 
to study and looking up any new or difficult 
words means that you are better prepared for 
your learning in the next lesson.

5. It is best to use your knowledge organiser for short 
periods of time but regularly. Choose a small part of a 
topic and practice writing it out with your organiser
closed every day for 10 minutes. 



THE KING SOLOMON STANDARD   

Presentation

• Students write in black or blue inked pen only unless allowed by teachers to 
use another colour. 

• Students ensure that all work has a Title and Hebrew and English dates, 
which are all underlined. 

• Students take care of their exercise books and folders. There is no graffiti in, 
or on, books. All books must be covered and labelled clearly.

• Worksheets and Pit Stops slips must be stuck in or stapled. 

• Pages must not be torn out of books. 

• Work will be returned if it represents a significant lack of effort and students 
will be expected to resubmit the work. 

• PEEL paragraphs must be labelled clearly and easy to spot.

Literacy marking symbols

Your teachers will be using the symbols below to mark your work.

• Correct all your class work and homework errors using a different coloured pen.

• C3B4ME (See three before me; i.e. first try independently, check your class notes/resources or ask 
one of your peers before you ask your teacher ☺). 
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Come to class fully prepared with correct equipment (Black / Blue Pen, pencil, glue stick, scissors, ruler, calculator, protractor and compass, exercise / text books).
Form Tutors will check your equipment on a regular basis. 

S Spelling mistake.

P Punctuation mistake – either punctuation has been omitted, or has been used incorrectly.

?? Does not make sense/is not clear.

// Start a new paragraph.

^ A word or sentence is missing.

C Capital letter is needed.

DW Choose a different word.

How to complete my Pit Stop slips 

What went well….
Completed by your teacher or by you after receiving some guidance from your teacher. 

Next steps….
Completed by your teacher or by you after receiving some guidance from your teacher.

Evidence of how I have improved:
Completed by student stating clearly where the work can be found. This is not a promise of what you will do but a 
clear indication of where to find the work of what you have done already in order to improve and following the advice 
from next steps. 



Point: Your argument in one line.

I think that …..      It is clear that……        In my opinion …..      The point is that….

Evidence: Reasons or evidence that back your argument up.

This is because ……    This is evidenced by …..    For instance …..   We can see that...

Explanation: Explain how your reasons or evidence prove your point.

Therefore, this proves that….. because ……   This shows that …..   This demonstrates…..

Link: Mini conclusion answering the question.

In conclusion ……      Overall ……        To conclude …..        Finally……      To summarise…

How can I improve my writing?

Point
• I have included a point in my paragraph.

• The reader will be able to understand my entire argument just by 

reading the point.

Evidence 
• My paragraph has at least two pieces of evidence.

• My evidence is in full sentences, carefully chosen and clearly helps 

prove my argument.

• My evidence is specific and detailed (includes 

quotes/facts/names/events/key words).

Explanation
• I explain how my evidence proves that my argument is right.

• My explanation is at least two or three sentences long.

• I have added some balance to my argument and shown how there 

may be other reasons or arguments to the question.

• I have explained why my answer is the right one rather than any of 

the other reasons, ideas or arguments.

Link
• I have included a link sentence in my paragraph.

• My link sums up my argument.

• My link uses the information I have used in my paragraph.
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EXAM (40%)
• Title set by Edexcel and released January 1.

• Research period from January 1st - May , where students explore the set theme, covering the four 
Assessment Objectives.

1. AO1: Develop ideas 
through investigations, 
demonstrating critical 

understanding of 
sources.

3. AO3: Record ideas, 
observations and insights 
relevant to intentions and 

demonstrates understanding 
of visual language. 

4. AO4: Present a personal 
and meaningful response that 

realises intentions and 
demonstrates understanding 

of visual language.

2. AO2: Refine work by 
exploring ideas, selecting and 

experimenting with 
appropriate media, materials, 

techniques and processes. 
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Design and technology   - Materials and their properties – Paper & Boards



Design and technology   - Materials and their properties– Timbers & Manufactured Boards
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Design and technology - Materials and their properties– Plastics (Polymers)
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Design and technology - Materials and their properties– Metals and Alloys
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Design and technology - Materials and their properties– Textile Fibres & Fabrics



Design and technology   - Materials and their properties– Smart & Modern Materials
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Design and technology   - Materials and their properties– Composite Materials & Technical Textiles
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Design and technology   - Energy Generation
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Q1- 5 minutes (4 marks) 

List four things question

• Read the question carefully and look at the 

specific lines it is asking you to look at

• Write one idea per line

• Copy directly from the text (do not 

paraphrase) 

Q2- 8-10 minutes (8 marks) 

How does the writer use language to 

describe 

• Read the question and highlight the key 

words to ensure you understand what the 

focus of your answer will be. 

• Re-read the section of text the question 

asks you to focus on.

• Highlight key quotations which will help you 

answer the focus of the question. Consider 

the use of different language devices. Basic 

things to look out for: 5 senses, colour, 

adjectives and verbs. Grade 7+: extended 

metaphors, semantic fields, assonance.
STRUCTURING YOUR RESPONSE (PEEL):

P – The point/ tone/ mood that the writer is 

trying to create (what)

E – Evidence and terminology (how)

E – Explanation and effect of how the writer’s 

method is used to portray their attitude or 

perspective (how the writer does this) 

L – Link to the reader and back to the 

question. (why)

Q3  8-10 minutes (8 marks) 

How does the writer use structure to 

interest the reader

• Read the question and highlight the key 

words. This question is about how the text 

is put together and organised, rather than 

the language devices used

• Devices you might want to consider are 

STOPSEC Setting Time Opening 

Perspective Shift in focus Ending Character 

• Skim through the whole source again. 

Highlight and label where you see different 

STOPSEC features, particularly focus on 

how the opening and ending are effective. 

• Top tip: for a really clear response, think 

about what the writer focuses your attention 

on at the beginning, what they focus you on 

at the end-and whether this is similar or 

different (a cyclical structure). Then ask 

WHY? 

• Aim for 3 PEEL paragraphs: beginning and 

a general overview of the text first of all, 

then consider how your focus shifts in the 

middle of the extract and why –your 

analysis isn’t focusing on the use of words 

and phrases, but on the atmosphere/tone 

created by the different structural 

(STOPSEC) features used at different 

points. A final PEA could be written about 

another interesting structural feature, the 

ending and consider which devices are 

used to close. Is there a resolution, 

cliffhanger or cyclical response? 

Q4  20-25 minutes (20 marks) 

To what extent do you agree with the statement

• Read the question and highlight the key words, including the section of the text if 

specified. Think carefully about how far you agree with the statement. Top Tip: 

Usually it is best to AGREE with the statement. But consider how far you agree. Is 

there evidence to argue against this opinion? Create a debate in your answer. 

• Draw a box around the section of the text if specified. 

• Read through and highlight words/phrases/language devices you will use to argue 

FOR, and maybe against the statement.

• Aim for 3 PEELs. Pick out key words in each and explore their effect. Useful 

sentence starters (see previous questions too – you can reuse these if 

appropriate!): To some extent I agree with… I certainly agree that… However, it 

could also be argued that… Overall I agree that…. 

• You must use your ideas from Q2 and Q3 to help you with this and state the writers’ 

methods and how they achieve this effect by using language and structural features 

to support. 

Q5  45 minutes (40 marks: 24 for content and 16 for SPAG) 

Writing question based on an image stimulus 

Planning:

Step 1: Underline key words in questions.  Decide which task to complete.

Step 2: Take your image and box it up into five-six smaller boxes.

Step 3: Annotate around your image all of the ambitious vocabulary and language 

devices to describe each box.

Step 4: Label your boxes in the order that you are going to write about them (1-6). This 

will inform you on how many paragraphs you should be writing. Consider logically 

which makes the most sense to begin with. It is always best to start off with something 

on the outside such as setting and weather (the dark night in this example) and then 

zoom in to the interior (the café in this example), then the young lady and then the 

chair opposite or the way she cradles her cup of coffee. 

Tips: 

• Vary your sentence openers with verbs, adverbs, prepositions, adjectives.

• Vary the length of your sentences (inc. at least 1 holophrastic phrase) and your 

paragraphs.

• Variety of language devices

• Be ambitious with your vocabulary 

Paper 1 Language Exploration in Reading and Creative Writing Knowledge 

Organizer (1 hour 45 minutes) 

The Steps to Success and the methods you need to complete 50% of your 

Language Paper 1 Exam.  

English
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Q1- 5 minutes (4 marks) 

True or False question

• Read the question carefully.

• Read the focus paragraph underlining points for 

question focus.

• Consider all statements before shading – write 

T and F by them.

• Shade when you are certain you have the 

correct four

Q2- 8-10 minutes (8 marks) 

Summary comparison of both texts 

Planning Steps 

Step 1 - underline and annotate the 

question.

Step 2 - identify three similarities or 

differences between the texts in relation to 

the question.

Step 3 – Underline evidence you are going 

to use and number quotes

i.e., link quotes between texts by numbering 

them the same for each one– quotes 

numbered 1-3 in both texts.

Structuring your Response: 

Statement of similarity / difference between 

the two texts

Evidence from Source 1

Inference linked to evidence and question

Comparison connective

Evidence from Source 2

Inference linked to evidence and question

REPEAT TWICE (3 PARAGRAPHS IN 

TOTAL)

Q3 12-15 minutes (12 marks)

How does the writer use language

How does the writer use language for effect? 

This question requires the same skills as your 

Paper 1 Language Q2 and uses the same 

mark scheme to award marks, however this 

time it is worth more. Look out for key words 

or language devices with a specific effect. 

Concentrate on what the explicit words/ 

devices do and the impact they try to have on 

the reader. Consider what you associate with 

that word, and further, what it makes you 

think, feel, and imagine.

Write a PEEL response x3 paragraphs 

Useful sentence starters: 

In Source… the writer uses language to 

cleverly build a tone of… 

Point: Firstly, the writer uses [insert language 

device] in order to… 

Evidence: For instance, /for example this is 

seen when… 

Analysis: This evokes a sense of… The 

word/subject term has connotation of … and 

therefore creates an atmosphere of… We 

might feel compelled to… The writer helps us 

to imagine/ realise…

Q4  20-25 minutes (16 marks) 

Comparing Writers’ perspectives 

Planning Steps 

Step 1 – Underline and annotate the question. Which attitudes and/or perspectives do you 

know are already present in both texts in relation to the question? Notes these down (draw 

out your battery, if this helps, with key words to describe the writer’s attitude).

Step 2 – Skim-read the two texts and underline key quotations linking to any previous or 

new attitudes and/or perspectives that you have identified. 

Step 3 – Annotate quotes for method or technique used and their effect (FRESH GRAPES, 

headings/titles, listing, sentence structures, punctuation, tone i.e., humorous, sarcastic). 

Step 4 – Write your response. (16 marks- 20-25 minutes) 

STRUCTURING YOUR RESPONSE (DETER/ SETER): 

D/S – Difference or similarity of the perspective of both sources

E – Evidence

T – Technique 

E – Effect and explain (how the writer’s method is used to portray their attitude/perspective)

R – Reader (How you are made to think/feel or imagine and why)

Q5  45 minutes (40 marks: 24 for content and 16 

for SPAG) 

Writing a non- Fiction Text 

Planning:

Identify the FLAP of the task (format, language, 

audience and purpose).

Dump down all your ideas.

Do any of your ideas link together or have a common 

theme?

Choose a counter argument and how you will challenge 

this. 

Reread your work at the end.

Techniques for question 5:

FRESH GRAPES

Paragraphs – A range of lengths

Discourse markers and connectives

Visual sentence structures – short sentences, single 

sentence paragraphs, commas for listing

Punctuation for effect   !  ?  - :  ; 

Paper 2 Language Writers; Viewpoints and Perspectives 

1hour 45 minutes 

The Steps to Success and the methods you need to complete 50% of your Language 

Paper 2 Exam.  

Text 

type 

To include

Letter Dear Sir/ Madam/ Yours 

sincerely

Speech Engaging hook, lots of direct 

address, rhetorical indicators 

and a clear sign off

Article Original title, subheadings, 

introductory paragraph

Leaflet Original title, subheadings, 

introductory paragraph, 

bullet points

Essay Introductions and conclusion

Clear paragraphs in all text types 

needed! 

English
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Themes of Jekyll and Hyde 

Duality Many contrasts in terms of setting, character and themes including: reality vs. 

appearance, Jekyll and Hyde, light and dark, the good and evil side of 

someone, upper class London and Soho. 

Secrecy and 

silence

The novel’s secrets comes out in parts: 

Enfield shares his story with Utterson, he is only persuaded to share Hyde’s 

name at the end.

When Utterson heard Hyde’s name he does not reveal that he has heard it 

before.

Most of the story’s revelations are through a sequence of letter and 

documents, addressed, sealed and enclosed in safes, and put together at the 

end. 

Reputation Each man seems to be isolated from every other, and there is a sense that this 

masculine world has been hushed by the need to maintain social reputation. 

The men in the novel avoid gossip. 

Religion Reference to Satan, G-d, religion and charity work. The men discuss religious 

works. Mr Hyde’s evilness is shown as he defaces Dr Jekyll’s favorite religious 

works. Mr Hyde is often likened to Satan.

Gothic The key feature of the Gothic genre are show through the setting e.g., the 

alleyway, character and the antagonist of Hyde

Good vs. 

Evil

Seen through the encounters that Hyde has with other characters, particularly 

the murder of Danvers Carew. 

Characters 

Jekyll A doctor and experimental scientist who is wealthy 

and respectable

Hyde A small, violent and unpleasant- looking man, an 

unrepentant criminal

Lanyon A conventional and respectable doctor and former 

friend of Jekyll

Utterson A calm and rational lawyer and friend of Jekyll

Enfield A cousin of Utterson and well-known man about 

town

Carew A distinguished gentleman who is beaten to death by 

Hyde

VOCABULARY

• Apothecary 

• Blasphemies

• Brandishing

• Balderdash

• Darwinism

• Diaphanous

• Degeneration

• Evolution

• laboratory

• Letters

• Pathetic fallacy

• Prodigy

• Reputation

• Sinister 

• Troglodytic

• Urban terror

• Victorian gentleman

KEY CONCEPTS AND INSIGHTS:

The novel reveals the duality of human nature: we 

all have the capacity for evil. 

Stevenson emphasises how individuals are caught 

in a stranglehold of Victorian repression; too much 

repression leads to our desires growing and 

becoming uncontrollable. 

Stevenson exposes the hypocrisy of Victorian 

society, in which appearances mean everything. 

Stevenson communicates the horrific consequences 

of strongly repressing all physical desires; the novel 

proposes that society needs to allow individuals 

greater freedom.

Jekyll symbolises the hypocrisy of the duplicitous 

Victorian gentleman.

Hyde symbolises the primitive animal within. He 

represents the uncontrollable violence of the 

repressed side of human nature and the possibility 

of society regressing.

Links to previous Units: 

• Noughts and Crosses and Trash- Dual Narrative

• Miss Havisham- Gothic Horror Setting

• Of Mice and Men- Themes of Friendship and the 

Moral Compass

Jekyll and Hyde 
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Jekyll and Hyde 

Historical and social information

Robert Louis Stevenson
Born in Edinburgh in Scotland in 1850 and came from a family of scientists, engineers, religious 

figures and even a professor of philosophy. Because of this, it is possible to explain why 

Stevenson was so interested in the relationship between science and nature in his novella. As 

a child, Stevenson was often very ill – including suffering from lung problems – who would often 

distract himself from his illness by reading about travel and adventures. This later inspired him 

to write ‘Treasure Island’ and he would travel the world before dying in the Samoan Islands in 

the South Pacific in 1894 at the relatively young age of 44. Stevenson’s illness meant he would 

often suffer from nightmares and this influenced his writing in Jekyll and Hyde. Think about how 

Hyde generally only appears at night and how Utterson has a dream involving both Jekyll and 

Hyde. The darkness of the city at night provided the perfect backdrop for an evil and notorious 

character like Hyde to commit his crimes.

Charles Darwin

In 1859 Charles Darwin published his famous On the Origin of Species, which explained 

Darwin’s Theory of Evolution. This introduced the idea of animals changing in response to their 

environments through mutations at birth or evolving. This theory questioned accepted Christian 

beliefs that the world was created in seven days. Many people within society also struggled to 

accept the idea that humans could have evolved from other animals such as chimpanzees. It 

was this idea of evolution that inspired Stevenson to write Jekyll and Hyde. It’s no coincidence 

that Hyde is referred to as a ‘troglodyte’ by Utterson in Chapter Two; a ‘troglodyte’ refers to a 

pre-historic person who lived in caves, so essentially alluding to the evolution of man. Science 

and religion are two very important themes in the novella, and at this time many felt science 

and religion were increasingly at odds with each other – to believe in one meant you could not 

believe in the other. Characters like Dr Lanyon and Mr Utterson have scientific minds but seem 

to be very religious in their beliefs as well. Jekyll, by experimenting on himself, seems to ‘play 

G-d’ and as such loses his life. Was this Stevenson suggesting only G-d should have this 

power? 

Jack the Ripper

Jekyll and Hyde was published in 1886 and only two years later the Jack the Ripper murders 

were causing chaos and panic in London. A series of violent attacks took place on prostitutes 

across the city with five being killed by the mysterious Ripper – whose true identity was never 

discovered. Rumours were spreading that the serial killer could be middle or upper class, 

challenging the idea that those high up in society were naturally good and morally strong. 

Chapters 

Chapter 1 The Story of the Door

Chapter 2 The Search for Mr Hyde

Chapter 3 Dr Jekyll was Quite at Ease

Chapter 4 The Carew Murder Case

Chapter 5 Incident of the Letter

Chapter 6 Remarkable Incident of Dr Lanyon

Chapter 7 Incident at the Window

Chapter 8 The Last Night

Chapter 9 Dr Lanyon’s Narrative 

Chapter 10 Henry Jekyll’s Full Statement of the Case

Key things to Remember 

The novella is set in London, but Edinburgh influenced the setting of the novella

Edward Hyde is not a separate personality living in the same body as Henry Jekyll. 

Hyde is just Jekyll having transformed his body into something unrecognizable, 

acting on unspecified urges that would be unseemly for someone of his age and 

social standing in Victorian London.

When Lanyon witnesses the transformation, he sees Hyde transform into Jekyll. 

A typical Victorian gentleman would tend to own their own land and have a 

generous income. They would be helpful, respectful, secretive and reputable. 

Key Themes 
• Science

• Religion

• Duality of man 

• Morality

• Repression

• Reputation

• Secrecy and Silence

• Innocence and violence

• Friendship

Paper 1 Literature: Jekyll and Hyde  English
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Acts 

Act 1 Set in April 1912, Brumley, Midlands, UK. The Birling family and Gerald Croft 

are celebrating Sheila Birling's engagement to Gerald with a dinner. Mr

Birling lectures his son, Eric Birling, and Gerald about the importance of 

every man looking out for himself if he wants to get on in life. Edna (the maid) 

announces that an inspector has arrived. Inspector Goole says that he is 

investigating the death of a young woman, Eva Smith, who committed 

suicide. Mr Birling is shown a photograph of Eva, after initially denying 

recognising the woman in the photo, he remembers firing her in 1910 for 

organising a strike over workers’ pay. Sheila recalls also having Eva sacked 

about her manner when served by her in an upmarket department store. The 

Inspector reveals that Eva Smith changed her name to Daisy Renton. Gerald 

reveals to Sheila that he had an affair with Daisy Renton

Act 2 Gerald explains to The Inspector that he had an affair with Eva, but hasn't 

seen her since he ended their relationship back in Autumn 1911. Sheila gives 

her engagement ring back to Gerald. The Inspector turns his attention to Mrs

Sybil Birling, she confesses that she also had contact with Eva, but Eva gave 

a different name to Mrs Birling. Eva approached a charity chaired by Mrs

Birling to ask for help. Eva was desperate and pregnant but help was refused 

by Mrs Birling because she was offended by the girl calling herself 'Mrs

Birling'. She tells Eva that the baby's father should be made entirely 

responsible. She also tells Inspector Goole that the father should be held 

entirely responsible and should be made an example of.

Act 3 Eric is revealed as the father. He stole money from Mr Birling's office to 

provide money to Eva. The Inspector delivers his final speech. After he 

leaves, the family begin to suspect that he was not a genuine police 

inspector. A phone call to the Chief Constable confirms this. Next, they phone 

the infirmary to be informed that no suicide case has been brought in. Mr

Birling, Mrs Birling and Gerald congratulate themselves that it was all a hoax

and they can continue as before. This attitude upsets Sheila and Eric. The 

phone rings. Mr Birling announces to the family that a girl has just died on her 

way to the infirmary, a police inspector is coming to question them.

Context: 

J.B. Priestley 

• 1914-18: WW1, Aged 20, Priestley serves on 

the front line in France and is wounded.

• 1919: awarded place at Trinity Hall, 

Cambridge to study Literature, History and 

Politics. 

• 1922: begins to work as a journalist in London.

• 1934: writes ‘English Journey’ about the 

poorer parts of Britain. • 1939-45: makes regular 

wartime radio broadcasts called ‘Britain Speaks’. 

• 1945: writes An Inspector Calls

1912 England 

• Work strikes 

• Workers’ rights

• Pre WW1

• Suffragette movement

• Class system

1945 England 

• Post WW1 and WW2

• Social levelling

• Women’s rights 

• Workers’ rights 

• Trade unions 

• National Insurance 

• Welfare system 

• NHS

Key Terms: 
• Stage directions 

• Dialogue 

• Monologue 

• Didactic 

• Polemic 

• Dramatic irony

• Foreshadowing

• Entrances and exits  

• Props  

• Sentence moods 

• Social expectations 

• Cliff-hanger

• Characterisation  

• Dramatic device

• Timings 

• Interruptions

• Tone

• Irony

• Imagery 

• Symbolism

• Euphemism

Key Themes
• Social responsibility 

• Truth and lies 

• Hypocrisy 

• Wealth, power and influence  

Rights and responsibilities 

• Morality versus legality 

• Young versus old 

• Capitalisation versus socialism

Paper 2 Literature: An Inspector Calls
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An Inspector Calls

Plot
Set in April 1912, Brumley, Midlands, UK. The Birling family and Gerald Croft are celebrating Sheila Birling's engagement to 

Gerald with a dinner. Mr Birling lectures his son, Eric Birling, and Gerald about the importance of every man looking out for

himself if he wants to get on in life. Edna (the maid) announces that an inspector has arrived. Inspector Goole says that he is 

investigating the death of a young woman, Eva Smith, who committed suicide. Mr Birling is shown a photograph of Eva, after 

initially denying recognising the woman in the photo, he remembers firing her in 1910 for organising a strike over workers’ pay.

Sheila recalls also having Eva sacked about her manner when served by her in an upmarket department store. The Inspector 

reveals that Eva Smith changed her name to Daisy Renton. Gerald reveals to Sheila that he had an affair with Daisy Renton. 

Gerald explains to The Inspector that he had an affair with Eva but hasn't seen her since he ended their relationship back in

Autumn 1911. Sheila gives her engagement ring back to Gerald. The Inspector turns his attention to Mrs Sybil Birling, she 

confesses that she also had contact with Eva, but Eva gave a different name to Mrs Birling. Eva approached a charity chaired by 

Mrs Birling to ask for help. Eva was desperate and pregnant but help was refused by Mrs Birling because she was offended by 

the girl calling herself 'Mrs Birling'. She tells Eva that the baby's father should be made entirely responsible. She also tells

Inspector Goole that the father should be held entirely responsible and should be made an example of. Eric is revealed as the

father. He stole money from Mr Birling's office to provide money to Eva. The Inspector delivers his final speech. After he leaves, 

the family begin to suspect that he was not a genuine police inspector. A phone call to the Chief Constable confirms this. Next,

they phone the infirmary to be informed that no suicide case has been brought in. Mr Birling, Mrs Birling and Gerald congratulate 

themselves that it was all a hoax and they can continue as before. This attitude upsets Sheila and Eric. The phone rings. Mr 

Birling announces to the family that a girl has just died on her way to the infirmary, a police inspector is coming to question them.

Links to previous units you have studied:

• Play writing conventions in Richard III (Year 7) Blood Brothers (Year 8)

• Understanding social class and backgrounds in Miss Havisham (Year 8)

Links to other units you are going to study:

• Victorian/Pre- Edwardian society in Jekyll and Hyde (Year 10)

Characters 

Inspector 

Goole

Priestley’s mouthpiece; 

advocates social justice; 

serves as the Birlings’ 

conscience

Socialist, moralistic, righteous, 

powerful, intimidating, 

unconventional, mysterious, 

imposing, sardonic, omnipotent

Mr Arthur 

Birling

Businessman; capitalist; 

against social equality; a 

self-made man (new-

money) 

capitalist, arrogant, foolish, 

Panglossian, emasculate, 

prejudiced, ignorant, selfish, 

stubborn, vainglorious

Mrs Sybil 

Birling

Husband’s social 

superior; believes in 

personal responsibility

Arrogant, cold-hearted, insincere, 

prejudiced, naïve, conformist, bitter, 

controlling, remorseless

Sheila 

Birling

Young girl; comes to 

change views and pities 

Eva; feels regret

Transformative, remorseful, 

socialist, pseudo-inspector, 

sensitive, astute, strong-minded, 

empowered

Eric 

Birling

Young man, drinks too 

much; forces himself on 

Eva Smith; regrets 

actions

Rebellious, reckless, immature, 

insubordinate, compulsive, 

desperate, disgraced, dualistic, 

irresponsible

Gerald 

Croft

Businessman; engaged 

to Sheila; politically 

closest to Birling 

Aristocratic, evasive, secretive, 

dishonest, disingenuous, 

oleaginous, chivalric, privileged, 

pragmatic

Eva Smith Unseen in play; comes 

to stand for victims of 

social injustice (changes 

her name to Daisy 

Renton)

Suffragist, victim, emblematic, 

allegorical, vulnerable, desperate, 

socialist, moralistic, principled

Dramatic Stage Directions 

Dramatic Irony Birling’s speeches, Mrs. Birling’s witless implication of Eric

Stage 

Directions

Instructions for the actors; often revealing – such as the 

lighting change when the Inspector arrives: “Pink and 

intimate then brighter and harder

Setting Constant throughout but subtle changes e.g., lighting; 

characters on/off stage

Tension Builds up throughout the play ; interrogation of characters, 

personal relationships, secrecy

Foreshadowing Symbolism (The Titanic), Mr. Birling’s “knighthood”, war

Time- Lapse Set in 1912, written in 1945; audience in a privileged position.

The 4th Wall The Inspector’s final speech addressed directly to audience. 20
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Glossary
Tragedy A genre of story in which a hero is brought down by his/her own flaws.

Hamartia A fatal flaw leading to the downfall of a tragic hero or heroine

Peripeteia a sudden reversal of fortune or change in circumstances in a story

Catharsis When the audience or reader experiences the same emotions as a character
Regicide the action of killing a king.

Tyranny cruel and oppressive government or rule.

Foreshadowing When the writer drops clues and hints to what might happen 

Aside a remark or passage in a play that is only heard by the audience

Soliloquy device in drama to let a character make their thoughts known to the audience. It 

is longer than an aside.

Pathetic Fallacy When the weather reflects the mood

Iambic Pentameter A line of writing that consists of ten syllable, an unstressed syllable followed by a 

stressed syllable, or a short syllable followed by a long syllable.

Character List 

Macbeth A captain in Duncan's army, Thane (Lord) of Glamis and later  Cawdor. When Three Witches 

predict that he will one day be king of Scotland, he takes his fate into his own hands, 

allowing his ambition and that of his wife’s to overcome his better judgement. . 
Lady 

Macbeth

Macbeth’s wife whose ambition helps to drive her husband toward the desperate act of 

regicide. Subsequently, her husband's tyranny and her own guilt recoil upon her, sending 

her into a madness from which she never recovers and leads to her suicide. 
Banquo Macbeth’s close friend and ally who also receives predictions from the witches. His 

response, however, is more cautious than Macbeth’s. 

King 

Duncan

King of Scotland. His victories against rebellious kinsmen and the Norwegians have made 

him a popular king. When Macbeth initially decides not to kill the king, he gives Duncan’s 

many qualities as his reasons. 
Macduff The Thane of Fife. He is loyal to Duncan and becomes suspicious of Macbeth early in the 

play. He leaves Scotland to join Malcolm in England. The witches warn Macbeth to “Beware 

Macduff” prompting Macbeth to have Macduff’s family killed. 
Malcolm Duncan’s rightful heir. He leaves for England after his father’s murder and enlists the 

support of the English king and English lords. He is shown as being noble and deserving of 

the throne. His restoration to the Scottish throne is essential for the Chain of Being/Natural 

Order to be restored.
The 

Witches

They directly influence the actions of Macbeth. He did not have to act on their prophecies, 

but when he did, his death was sealed. This conflict between man and the supernatural runs 

throughout the play. The witches represent the dangers of the supernatural. 

Context

Divine Right The belief that the King was chosen by God. Thus, to commit regicide meant 

disobeying the will of God. 
Patriarchal 

Society

A system in which men dominate over others

Natural Order Also The Great Chain of Being, A religious hierarchy where everything on earth was 

awarded a ‘rank’ / status. God was at the top, followed by angels, humans, animals 

and plants etc. A Jacobean audience believed that if this hierarchy was interfered with 

then the natural order would be thrown into chaos. 
Witchcraft King James I was obsessed with magic and witchcraft and ordered several witch-hunts 

during his reign as King, even producing a treatise on witchcraft called Daemonologie

(‘the Science of Demons’). 
Religion A Jacobean audience were extremely religious, believing life to be sacred and God to 

be the creator of everything. Thus, when Macbeth claims life is ’a tale told by an 

idiot...signifying nothing’ a Jacobean audience would have been greatly shocked. 
The Gunpowder 

Plot

A failed assassination attempt against King James I by a group of provincial English 

Catholics in 1605. Macbeth was first performed in 1606.

Macbeth 

Themes

Masculinity Appearance and Reality Guilt

Ambition Chaos and Disorder Power

Links to previous units you have studied:

• Shakespearean play conventions, Richard III (Year 7) 

• Features of a tragedy, Noughts and Crosses(Year 8)

Links to other units you are going to study: 

• Macbeth and the super natural (Year 10)

Paper 1 Literature: Macbeth
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Paper 2 Literature: Unseen Poetry 

What you need to know to answer the unseen poetry question

Q1) 24 marks for analysis 

Q2) 8 marks comparison with second poem 

Steps to Answer the Question: 

• Highlight the key words from the question, then read the title and the poem carefully 

thinking about words and phrases that are relevant to the question

• Make sure that you establish what the poem is about and DON’T PANIC! Do this before 

you begin to think about planning an answer to the question

Questions to get you thinking: 

o What are the main ideas of the poem?

o What is the tone of the poem?  (mood)

o How does the poet feel?

o How does the poet make you (the reader) 

feel?

o What words and phrases from the poem 

are relevant to the question?

o Do they include any language or structural 

devices? If so, highlight them! 

o What is the effect of these language and 

structural devices on the reader?

o Why was the poem written? 

o What are the writer’s intentions? 

o What is the poem’s message? 

Language Structure Form
o Similes

o Metaphors

o Alliteration

o Onomatopoeia

o Assonance

o Imagery

o Hyperbole

o Oxymoron

o Personification

o Symbolism

o Repetition

o Stanzas

o Rhyme Scheme 

(irregular, regular?)

o Rhythm

o Beat

o Iambic Pentameter

o Caesura

o Enjambment

o Rhyming Couplet

o Ballad

o Sonnet

o Free Verse

o Humorous

o Lyrical

o Narrative

o Epitaph

Smile

Structure

Meaning

Imagery

Language 

Effect

What will 

the 

question 

ask me to 

do? 

5 minutes – 2 tasks – no choice 

Q1 – 30 mins

Q2 – 15 mins 

The questions will read something like: Q1 – In ‘To a Daughter Leaving 

Home’, how does the poet present the speaker’s feelings about her 

daughter? [24 marks] Q2 – In both ‘Poem for My Sister’ and ‘To a Daughter 

Leaving Home’, the speakers describe feelings about watching someone 

they love grow up. What are the similarities and/or differences between the 

ways that the poets present those feelings? [8 marks] Both unseen poems 

will be printed on the question paper. 

How do I 

answer 

the 

question? 

Q1 – 3x PEARLs Point, Evidence, Analysis, Reader Response, Link 

(Personal Response) Q2 – 1x PEARL + CC + PEARL Point, Evidence, 

Analysis, Reader Response, Link (Personal Response) + Comparative 

Connective + Point, Evidence, Analysis, Reader Response, Link (Reader 

Response)
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Power and Conflict Poetry Checking out me History by John Agard The Prelude by William Wordsworth Storm of the Island by Seamus Heaney

This is one of the questions on your paper 2 Literature 

exam and worth 30 marks. You need to make a 

comparison between the chosen poem in the exam and 

another poem of your choice. 

Represents the voice of a black man who is frustrated 

by the Eurocentric history curriculum in the UK – which 

pays little attention to the black history. -Black history is 

quoted to emphasize how it has been kept separate 

and to stress its importance.

Language

Imagery of fire and light used in all three stanzas 

regarding black historic figures: “Toussaint de beacon”, 

“Fire-woman”, “yellow sunrise”. -Uses non-standard 

phonetic spelling (“Dem tell me wha dem want”, to 

represent his own powerful accent and mixes 

Caribbean Creole dialect with standard English. 

“I carving out me identity”: metaphor for the painful 

struggle to be heard, and to find his identity. 

Form and structure Dramatic monologue. Stanzas 

concerning Eurocentric history (normal font) are 

interspersed with stanzas on black history (in italics to 

represent separation and rebellion). Black history 

sections arranged as serious lessons to be learned; 

traditional history as nursery rhymes, mixed with 

fairytales (mocking of traditional history). The repetition 

of “Dem tell me” shows frustration.

The story of a boy’s love of nature and a night-time 

adventure in a rowing boat that instils a deeper and 

fearful respect for the power of nature. -At first, the boy 

is calm and confident, but the sight of a huge mountain 

that comes into view scares the boy and he flees back 

to the shore. We should respect nature and not take it 

for granted.

Language

‘One summer evening (led by her)’: ‘her’ might be 

nature personified – this shows his love for nature. -‘an 

act of stealth / And troubled pleasure’: confident, but the 

oxymoron suggests he knows it’s wrong; forebodes the 

troubling events that follow. -‘nothing but the stars and 

grey sky’: emptiness of sky.

Form and Structure First person narrative – creates a 

sense that it is a personal poem. -The regular rhythm 

and enjambment add to the effect of natural speech and 

a personal voice. 

The narrator describes how a rural island community 

prepared for a coming storm, and how they were 

confident in their preparations. -When the storm hits, 

they are shocked by its power: its violent sights and 

sounds are described, using the metaphor of war. -The 

final line of the poem reveals their fear of nature’s 

power. 

Language

‘Nor are there trees which might prove company’: the 

island is a lonely, barren place. -Violent verbs are used 

to describe the storm: ‘pummels’, ‘exploding’, ‘spits’. -

Semantic field of war: ‘Exploding comfortably’ (also an 

oxymoron to contrast fear/safety); ‘wind dives and 

strafes invisibly’ (the wind is a fighter plane); ‘We are 

bombarded by the empty air’ (under ceaseless attack).

Form and Structure Written in blank verse and with 

lots of enjambment: this creates a conversational and 

anecdotal tone. -‘We’ (first person plural) creates a 

sense of community, and ‘You’ (direct address) makes 

the reader feel immersed in the experience. 

London by William Blake Bayonet Charge by Ted Hughes Exposure by Wilfred Owen War Photographer by Carol Ann Duffy

The narrator is describing a walk around London and 

how he is saddened by the sights and sounds of 

poverty. -The poem also addresses the loss of 

innocence and the determinism of inequality: how new-

born infants are born into poverty. -The poem uses 

rhetoric (persuasive techniques) to convince the reader 

that the people in power (landowners, Church, 

Government) are to blame for this inequality.

Language

Sensory language creates an immersive effect: visual 

imagery (‘Marks of weakness, marks of woe’) and aural 

imagery (‘cry of every man’) -‘mind-forged manacles’: 

they are trapped in poverty. -Rhetorical devices to 

persuade: repetition (‘In every..’); emotive language 

(‘infant’s cry of fear’)

Form and Structure A dramatic monologue, there is a 

first-person narrator (‘I’) who speaks passionately about 

what he sees. -Simple ABAB rhyme scheme: reflects 

the unrelenting misery of the city, and perhaps the 

rhythm of his feet as he trudges around the city.

Describes the terrifying experience of ‘going over the 

top’: fixing bayonets (long knives) to the end of rifles 

and leaving a trench to charge directly at the enemy. -

Steps inside the body and mind of the speaker to show 

how this act transforms a soldier from a living thinking 

person into a dangerous weapon of war. -Hughes 

dramatizes the struggle between a man's thoughts and 

actions.

Language

“The patriotic tear that brimmed in his eye. Sweating 

like molten iron”: his sense of duty (tear) has now 

turned into the hot sweat of fear and pain.

“a yellow hare that rolled like a flame. And crawled in a 

threshing circle”: impact of war on nature – the hare is 

distressed, just like the soldiers.

Form and Structure The poem starts ‘in medias res’: in 

the middle of the action, to convey shock and pace. 

Enjambment maintains the momentum of the charge. 

Time stands still in the second stanza to convey the 

soldier’s bewilderment and reflective thoughts. 

Contrasts the visual and aural imagery of battle with the 

internal thoughts of the soldier = adds to the confusion.

Speaker describes war as a battle against the weather 

and conditions. -Imagery of cold and warm reflect the 

delusional mind of a man dying from hypothermia. -

Owen wanted to draw attention to the suffering, 

monotony and futility of war.

Language

“Our brains ache” physical (cold) suffering and mental 

(PTSD or shell shock) suffering. -Semantic field of 

weather: weather is the enemy. 

“the merciless iced east winds that knive us…” –

personification (cruel and murderous wind).

Form and structure Repetition of “but nothing 

happens” creates circular structure implying never 

ending suffering -Rhyme scheme ABBA and hexameter 

gives the poem structure and emphasizes the 

monotony. 

Pararhymes (half rhymes) (“nervous / knive us”) only 

barely hold the poem together, like the men.

Tells the story of a war photographer developing photos 

at home in England: as a photo develops, he begins to 

remember the horrors of war – painting a contrast to the 

safety of his dark room. -He appears to be returning to 

a warzone at the end of the poem. 

Language 

“All flesh is grass”: Biblical reference that means all 

human life is temporary – we all die eventually. 

“He has a job to do”: like a soldier, the photographer 

has a sense of duty. 

“running children in a nightmare heat”: emotive imagery 

with connotations of hell.

Form and Structure -Enjambment – reinforces the 

sense that the world is out of order and confused. 

Rhyme reinforces the idea that he is trying to bring 

order to a chaotic world – to create an understanding. 

Contrasts: imagery of rural England and nightmare war 

zones.

Literature: Power 

and Conflict Poetry
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Kamikaze by Beatrice Garland Remains by Simon Armitage My Last Duchess by Robert Browning Ozymandias by Percy Bysshe Shelley

In World War II, Japanese Kamikaze pilots would fly 

manned missiles into targets such as ships. -This poem 

explores a kamikaze pilot’s journey towards battle, his 

decision to return, and how he is shunned when he 

returns home. -As he looks down at the sea, the beauty 

of nature and memories of childhood make him decide 

to turn back.

Language

The Japanese word ‘kamikaze’ means ‘divine wind’ or 

‘heavenly wind’ and has its origin in a heaven-sent 

storm that scattered an invading fleet in 1250.

“dark shoals of fish flashing silver”: image links to a 

Samurai sword – conveys the conflict between his love 

for nature/life and his sense of duty. Also has sibilance. 

Form and Structure Narrative and speaker is third 

person, representing the distance between her and her 

father, and his rejection by society. The first five stanzas 

are ordered (whilst he is flying on his set mission). Only 

full stop is at the end of Stanza Five: he has made his 

decision to turn back. The final two are in italics and 

have longer line to represent the fallout of his decision. 

Written to coincide with a TV documentary about those 

returning from war with PTSD. Based on Guardsman 

Tromans, who fought in Iraq in 2003. Speaker describes 

shooting a looter dead in Iraq and how it has affected 

him. to show the reader that mental suffering can persist 

long after physical conflict is over. 

Language 

“Remains” - the images and suffering remain. 

“Legs it up the road” - colloquial language = authentic 

voice

“Then he's carted off in the back of a lorry” – reduction 

of humanity to waste or cattle

“his bloody life in my bloody hands” – alludes to 

Macbeth: Macbeth the warrior with PTSD and Lady 

Macbeth’s bloody hands and guilt

Form and Structure Monologue, told in the present 

tense to convey a flashback (a symptom of PTSD). -

First four stanzas are set in Iraq; last three are at home, 

showing the aftermath.

The Duke is showing a visitor around his large art 

collection and proudly points out a portrait of his last 

wife, who is now dead. He reveals that he was annoyed 

by her over-friendly and flirtatious behaviour. He can 

finally control her by objectifying her and showing her 

portrait to visitors when he chooses.

Language

‘Looking as if she was alive’: sets a sinister tone. -‘Will’t

please you sit and look at her?’ rhetorical question to his 

visitor shows obsession with power. 

“My gift of a nine-hundred-years old name / With 

anybody’s gift’: she was beneath him in status, and yet 

dared to rebel against his authority. 

“I gave commands; Then all smiles stopped together’: 

euphemism for his wife’s murder.

“‘Notice Neptune, though / Taming a sea-horse’: he 

points out another painting, also about control

Form and Structure Dramatic Monologue, in iambic 

pentameter. -It is a speech, pretending to be a 

conversation, he doesn’t allow the other person to 

speak! -Enjambment: rambling tone, he’s getting carried 

away with his anger and is a little unstable.

The narrator meets a traveller who tells him about a 

decayed statue that he saw in a desert. -The statue was 

of a long forgotten ancient King: the arrogant 

Ozymandias, ‘king of kings.’ -The poem is ironic and 

one big metaphor: Human power is only temporary –

the statue now lays crumbled in the sand, and even the 

most powerful human creations cannot resist the power 

of nature. 

Language

‘sneer of cold command’: the king was arrogant, this 

has been recognised by the sculptor, the traveller and 

then the narrator. 

‘Look on my works, ye Mighty, and despair.’: ‘Look’ = 

imperative, stressed syllable highlights commanding 

tone; ironic.

Form and Structure  A sonnet (14 lines) but with an 

unconventional structure, the structure is normal until a 

turning point (a volta) at Line 9 (..these words appear). 

This reflects how human structures can be destroyed or 

decay. -The iambic pentameter rhyme scheme is also 

disrupted or decayed.

Charge of the Light Brigade By Alfred Lord 

Tennyson

The Emigree by Carol Rumens Tissue by Imtiaz Dharker Poppies by Jane Weir

Published six weeks after a disastrous battle against the 

Russians in the (unpopular) Crimean War -Describes a 

cavalry charge against Russians who shoot at the 

lightly-armed British with cannon from three sides of a 

long valley. -Of the 600 hundred who started the 

charge, over half were killed, injured or taken prisoner.

Language 

“Into the valley of Death”: this Biblical imagery portrays 

war as a supremely powerful, or even spiritual, 

experience. -“jaws of Death” and “mouth of Hell”: 

presents war as an animal that consumes its victims. -

“Honour the Light Brigade/Noble six hundred”: language 

glorifies the soldiers, even in death. The ‘six hundred’ 

become a celebrated and prestigious group.

Form and Structure -This is a ballad, a form of poetry 

to remember historical events – we should remember 

their courage. -6 verses, each representing 100 men 

who took part. -First stanza tightly structured, mirroring 

the cavalry formation. Structure becomes awkward to 

reflect the chaos of battle and the fewer men returning 

alive.

‘Emigree’ – a female who is forced to leave their country 

for political or social reasons. -The speaker describes 

her memories of a home city that she was forced to flee. 

The city is now “sick with tyrants”. -Despite the city’s 

problems, her positive memories of the place cannot be 

extinguished.

Language 

“I left it as a child”: ambiguous meaning – either she left 

when she was a child or the city was a child (it was 

vulnerable and she feels a responsibility towards it). 

“I am branded by an impression of sunlight”: imagery of 

light - it will stay with her forever. -Personification of the 

city: 

“I comb its hair and love its shining eyes” (she has a 

maternal love for the city). 

Form and Structure -First person. -The last line of 

each stanza is the same (epistrophe): “sunlight”: 

reinforces the overriding positivity of the city and of the 

poem.

Two different meanings of ‘Tissue’ (homonyms) are 

explored: firstly, the various pieces of paper that control 

our lives (holy books, maps, grocery receipts); secondly, 

the tissue of a human body. -The poet explores the 

paradox that although paper is fragile, temporary and 

ultimately not important, we allow it to control our lives.

Language

Semantic field of light: (‘Paper that lets light shine 

through’, ‘The sun shines through their borderlines’, ‘let 

the daylight break through capitals and monoliths’) 

emphasizes that light is central to life, a positive and 

powerful force that can break through ‘tissue’ and even 

monoliths (stone statues).

Form and Structure The short stanzas create many 

layers, which is a key theme of the poem (layers of 

paper and the creation of human life through layers) -

The lack of rhythm or rhyme creates an effect of 

freedom and openness. -All stanzas have four lines, 

except the final stanza which has one line (‘turned into 

your skin’): this line focuses on humans and addresses 

the reader directly to remind us that we are all fragile.

A modern poem that offers an alternative interpretation 

of bravery in conflict: it does not focus on a soldier in 

battle but on the mother who is left behind and must 

cope with his death. The narration covers her visit to a 

war memorial, interspersed with images of the soldier’s 

childhood and his departure for war.

Language

Contrasting semantic fields of home/childhood (“cat 

hairs”, “play at being Eskimos”, “bedroom”) with 

war/injury (“blockade”, bandaged”, “reinforcements”) -

Aural (sound) imagery: “All my words flattened, rolled, 

turned into felt” shows pain and inability to speak.

Form and Structure  This is an Elegy, a poem of 

mourning. -Strong sense of form despite the free verse, 

stream of consciousness addressing her son directly –

poignant -No rhyme scheme makes it melancholic -

Enjambment gives it an anecdotal tone.

24



Year 11 Food & Nutrition: Term 2 – NEA 2 (Food Preparation Task)



Geography Paper 3: Topic 7 – People and the Biosphere
Key Term Definition

Abiotic Non-living part of a biome, includes the atmosphere, water, rock and soil.

Affluence Great wealth or abundance.

Afforestation The plant of trees where there were none before, or they had been cut 
down.

Altitudinal 
zonation

Is the change in ecosystems at different altitudes, caused by alterations in 
temperature, precipitation, sunlight and soil type.

Atmosphere The layer of gases above the Earth’s surface.

Biodiversity Means the number of different plants and animal species in an area.

Biome A large-scale ecosystem e.g. tropical rainforest.

Biosphere The living layer of the Earth between the lithosphere and atmosphere.

Biotic Living part of a biome, made up of plant (flora) and animal (fauna) life.

Deforestation The deliberate cutting down of forests to exploit forest resources (timber, 
land or minerals).

Ecosystem A localised biome made up of living things and their non-living environment. 
For example, a pond, a forest, a desert.

Ecosystem 
services

A collective term for all the ways humans benefit from ecosystems.

Ecosystem 
stress

Factors, which can be natural or human-produced, which put pressure on 
ecosystem productivity and processes.

Fauna Animals

Flora Plants

Hydrological 
cycle

The movement of water between its different forms; gas (water vapour), 
liquid and solid (ice) forms. It is also known as the water cycle.

Indigenous 
people

Are the original people of a region. Some indigenous groups still lead 
traditional lifestyles e.g. a tribal system, hunting for food.

Natural 
resources

Are materials found in the environment that are used by humans, including 
land, water, fossil fuels, rocks and minerals and biological resources like 
timber and fish.

Biome Climate Vegetation

Tropical rainforests Hot all year, 25-30˚C, rainfall 200-3000mm Dense forest, layers of trees, high competition

Tropical grasslands Hot all year, 25-35˚C, rainfall 500-1000mm Tall grasses, shrubs, trees e.g. baobab

Deserts Very hot all year 30˚C, cool nights, less than 

250mm rain

Scarce plants, spines  not leaves 

Temperate 

grassland

Summer 25˚C, very cold winter -40˚C, 500-900mm 

rain

Short grasses with very few trees and bushes

Temperate forest Summers 18˚C, cool winter 5˚C, 1000mm rainfall Deciduous trees such as oak

Boreal forest Mild summers 10-20˚, Cold winters below 0˚C, less 

than 500mm rainfall 

Coniferous trees such as pines

Tundra Below 0˚C most of the year, less than 250mm 

rainfall

Very few plants mostly lichens and mosses.  
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Geography Paper 3: Topic 7 – People and the Biosphere

Local factors Global factors

Altitude Precipitation

Drainage Sunshine hours

Soil/rock type Temperature

Factors affecting location of biomes: 

Ecosystem good and services 

Goods Services

Food (nuts, fruit) Education/Tourism

Medicine Nutrient cycling 

Fuel Hydrological cycle

Building materials Carbon and oxygen 
cycle 

How is the biosphere being exploited for wider global use?

Cause Explanation 

Energy • Demand for energy is increasing as the world population increases and so does the affluence.
• Deforestation is needed to make land for crops that can be used to make biofuels (palm oil), or to 

make way for coal mines or power stations. Some areas of tropical rainforest have been flooded by 
the building of dams for hydroelectric power (HEP.)

Water  • Demand for water is also increasing because of our rising global population – people use water for 
washing, drinking and irrigating farmland.

• Water resources can be over exploited, this is happening in arid areas like the Sahara desert. This 
can cause damage to the biosphere as plants and animals no longer have enough water to survive

Mining • Minerals such as gold and iron are used in building, scientific instruments and electrical appliances 
and the demand for them is increasing .

• Minerals are often extracted by mining. Mines in tropical forests are responsible for deforestation 
and toxic chemicals are washed into streams and rivers, killing wildlife.

Factors that are causing the increasing demand for resources:
Increasing affluence (wealth):
•Economic developing means that people are getting more affluent. 
•Wealthier people have more disposable income this means they can spend money on more food, cars, technology (this uses energy.)

Urbanisation:
•More people are living in urban areas. 
•Urbanisation increases resource consumption because cities tend to be more resource intensive than rural areas
•Food and water are transported long distances to meet the needs of increase demands in cities and waste also needs to be removed –
this uses energy .

Industrialisation :
•Manufacturing goods such as cars, chemicals and electrical appliances use a lot of energy. Manufacturing also uses a lot of water. 
•As countries industrialise – their demand for energy and water increases. Industrialisation also is increasing the production of processed 
goods. This increases the demand for ingredients such as palm oil – forests are destroyed for the growth of palm oil via plantations.

Malthus’s Theory (pessimistic) Boserup’s theory (optimistic)

•Population growth 
increases geometrically but 
food production only 
increases arithmetically.

•Population would outgrow food 
supply.

•This meant famines, wars and 
diseases would occur to reduce 
population size naturally.

•Population growth would force 
people to be inventive to overcome 
the problems of food shortages and 
they would find ways to 
increase food production through 
innovation e.g. GM crops.

•Population growth is a good thing 
and that it is essential to human 
progress.

What does this mean for the future?
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Geography Paper 3: Topic 8 – Forests under Threat

Key Term Definition 

Acid 

precipitation

When industrial air pollution causes water vapour in the 

atmosphere to become acidic and fall as acid rain.

Arable The farming of crops like wheat and barley. 

Biofuel Is made from plant oils and waste materials and can be 

used to generate electricity. 

Biomass The mass (weight) of all the living things in an ecosystem. 

Boreal A type of forest found in high northern latitudes, also 

called taiga. 

Canopy The continuous layer of tall trees which shades the forest 

floor. 
Carbon sinks Natural stores for carbon-containing chemical compounds, 

like carbon dioxide or methane. 

CITES Convention on International Trade in Endangered Species 

of Wild Fauna and Flora. 

Commercial 

agriculture

Farming in which crops are grown for sale. 

Coniferous Having needle instead of leaves: most coniferous trees 

have cones and are evergreen. 

Conservation Means protecting threatened biomes e.g. setting up 

national parks or banning trade in endangered species. 

Deciduous Having leaves that fall off in the autumn and grow again in 

spring. 

Deforestation The deliberate cutting down of forests to exploit forest 

resources (timber, land or minerals).

Direct threat When there is a direct cause between one thing 

happening and damage being caused to something else. 

Emergent Very high trees that grow another ten metres or more 

above the tropical rainforest canopy. 

Nutrient cycle in the TR

Plant adaptations Animal adaptations

Drip tips Mimicry 

Buttress roots Nocturnality 

Epiphytes Camouflage 

Thin/smooth bark Poison 

Leaf angling Changing size and 
stature 

Lianas Changing of habitats 

Where are Tropical rainforests (TRF)?
• Most tropical rainforests are located between 20⁰ north 

and south of the Equator. 
• This zone has an equatorial climate.
• This means it is hot all year round with average 

temperatures of 27-20⁰C and never falls below 20⁰C. 
• There is precipitation all year round with annual 

precipitation rates of 2000-3000mm a year.
• Abiotic components of the TRF such as the atmosphere, 

soil and water interact closely with all of the biotic 
characteristics including plants, animals and humans.                                                                        

What are the direct threats to the TRF? (Deforestation)

Commercial agriculture e.g. cattle ranching, sugarcane and palm oil

Subsistence agriculture e.g. ‘slash and burn’

Commercial logging – legal and illegal 

Open cast Mining for minerals and road building 

Fuelwood and charcoal.

Climate change - indirect threat:

Conditions are likely to be hotter and drier with a dry season 
lasting several months.  Animal species are unable to cope with 
heatwaves and plants are unable to survive forest fires or drought

Global Actions to protect TRF
CITES - The main aim is to prevent the trade of endangered animal and plant 
species across the world. Especially if it threatens the rainforests 
biodiversity. 
REDD—The is a UN scheme that advises governments on how they can 
reduce deforestation and promote afforestation. 
Local Actions to protect TRF
Sustainable rainforest management - This aims to prevent damage to the 
rainforest so that it benefits local people. This combined with ecotourism 
can create jobs for locals. 
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Geography Paper 3: Topic 8 – Forests under Threat
Key term Definition 

Equatorial 

climate

The constantly hot and wet climate of regions near the Equator. 

Food web A complex network of overlapping food chains that connect 

plants and animals in biomes. 

Fossil fuels A natural fuel found underground, buried within sedimentary 

rock in the form of coal, oil or natural gas. 

HEP Hydro-electric power - The use of fast flowing water to turn 

turbines which produce electricity.

Indirect 

threat

When there is not a direct cause between one thing happening 

and another thing being damaged. 

Invasive 

species

Is a plant, animal or disease introduced from one area to 

another which causes ecosystem damage. 

Leaching When minerals are washed downwards through the soil by 

rainwater. 
Nutrient Mineral or chemical that plants and animals need to grow. 

Nutrient 

cycle

Nutrients move between the biomass, litter and soil as part of a 

cycle which keeps both plants and soil healthy. 

REDD Reducing Emissions from Deforestation and Forest Degradation. 

Subsistence 

farming
Where farmers grow food to feed their families, rather than to 

sell. 

Sustainable 

forestry
When trees are cut down for timber and they are replaced by 

new trees.

Sustainable 

management
Planning ahead and controlling development for a long future. 

Wildfire Uncontrolled burning through forest, grassland or scrub. Such 

fires can ‘jump’ roads and rivers and travel at high speed. 

Nutrient cycle in the Taiga

Plant adaptations Animal adaptations

Conical trees Thick fur

Shallow roots Hibernation

Evergreen trees Camouflage 

Pine needles Small ears/tails 

Waxy coating Winter migration

Grouped together Layer of fat 

Actions to protect the Taiga
Protected Wilderness areas and National Parks - prevent commercial 
development of the taiga within their boundaries. The aim is to preserve 
the taiga environment and its biodiversity. 
Sustainable Forestry—This is when trees are cut down and are 
replanted with native taiga species. 

Where is the Taiga?
• The taiga is the largest biome on the earths surface stretching about 50˚ to 70˚N 

across the north of Asia and America in a zone called the subarctic climate.  
• Very long and cold winters with average temps –40˚C compared to summers 

which are short and mild rarely above 16˚C.  
• Precipitation is low, less than 500mm.  

What are the conflicting views on protecting the taiga?
Forestry - use it sustainably e.g. Canada or unsustainably e.g. Russia                   
Mining- 380,000 Canadians emp. in mining.                                                                                            
Indigenous people - desire to maintain traditional activities e.g. hunting.
Tourism - tourists visit the taiga and bring money into local economies                                 
Taiga products - paper, oil,  gas comes from the taiga

What are the direct threats to the Taiga?

Commercial developments are the greatest threat to the taiga, 
some having a greater impact than others. 

Logging for softwood which is used for timber in construction 

Mining minerals, oil and gas have indirect threats such as oil 
spills and forest fires. 

What are the indirect threats to the Taiga?

Acid rain from sulphur dioxide released from burning fossil fuels 

Forest fires from camp fires or gas flares in oil fields 

Pests and diseases such as fungus and mould damage confers’ 
needles.
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Geography Paper 3: Topic 9 – Consuming resources

Key Term Definition 

Biofuels Any kind of fuel made from living things, or from the waste they produce. 

Black gold A term used for oil, as it is regarded as such a valuable commodity. 

Carbon 

footprint

A calculation of the total greenhouse gas emissions caused by a person, a 

country, an organisation, event or product. 

Energy 

diversification

Getting energy from a variety of different sources to increase energy 

security. 

Energy security Having access to reliable and affordable sources of energy. 

Flow resource Resources such as wind, HEP or tidal energy that is used as it occurs and 

then replaced. 

Fossil fuels A natural fuel found underground, buried within sedimentary rock in the 

form of coal, oil or natural gas. 

Fracking A process that involves drilling down into the Earth and using a high-

pressure water mixture to release gas trapped inside rock. 

Geothermal Heat from inside the Earth.

Greenhouse 

gases

Gases like carbon dioxide and methane that trap heat around the Earth, 

leading to global warming. 

HEP Hydro-electric power - The use of fast flowing water to turn turbines 

which produce electricity. 

Natural 

resources

Are materials found in the environment that are used by humans, 

including land, water, fossil fuels, rocks and minerals and biological 

resources like timber and fish. 

OPEC Organisation of Petroleum Exporting Countries - Established to regulate 

the global oil market, stabilise prices and ensure a fair return for its 12 

member states who supply 45% of the world’s oil.  

Peak oil The theoretical point at which half of the known reserves of oil in the 

world have been used. 

Reserve The estimated amount of resources left which can be extracted. 

Strip mining (or open-pit, opencast or surface mining) involves digging large holes in 

the ground to extract ores and minerals that are close to the surface. 

Tar sands Sediment that is mixed with oil, can be mined to extract oil to be used as 

fuel. 

Classifying energy sources: 
We can classify energy sources as non-renewable, renewable and recyclable:

Fossil fuels (non-renewable resources) have fuelled economic development since the industrial revolution, 
whilst causing significant environmental damage. Non-renewable resources are finite or stock resources 
meaning no more are being created and they will eventually run out. 

Renewable energy resources are energy sources that will never run out such as wind, solar, tidal, geothermal 
and hydro-electric power. 

Recyclable energy resources can be reused into the future such as biofuels and nuclear power, where the 
uranium fuel is reprocessed and used again. 

The impacts of drilling: 
• Landscape scarring 
• Carbon emissions
• Oil spills
• Deforestation 
• Migration patterns impacted

The impacts of mining: 
• Landscape scarring 
• Carbon emissions 
• Deforestation 
• Migration patterns impacted 

The impact of wind turbines: 
• Landscape scarring 
• Migration patterns change for birds

The impacts of solar energy: 
• Land use
• Potential deforestation 
• Landscape scarring 

The impacts of HEP: 
• Flooding 
• Landscape scarring 
• Deforestation 
• Migration patterns impacted 

The impacts of nuclear: 
The creation of radioactive waste 
materials can remain radioactive 
and dangerous to human health 
for thousands of years.

Access to energy resources is not evenly distributed due to….
Geology: Most oil and gas is found in the Middle East. Coal reserves are 
mostly in Russia, USA and China. Geothermal energy is only accessible 
in areas close to plate boundaries such as New Zealand and Iceland.

Relief and climate: Regions with high rainfall and suitable relief are 
often good locations for HEP. Climates are also important to harness the 
potential of wind and solar power. 

Accessibility and Development: How economically developed a region 
is influences its ability to invest in new technology. Some resources are 
in remote regions making them expensive to exploit.

Reasons for variations in energy 
use globally:

Economic development –
determines demand and 
technology access.

Economic sectors – primary, 
secondary, tertiary, quaternary 
will have different energy uses.

Traditional methods – biomass 
fuels used in rural Sub-Saharan 
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Geography Paper 3: Topic 9 – Consuming resources

Costs (Disadvantages) Benefits (Advantages)

Wind 

energy

Visual pollution, offshore transmission lines are 

expensive, 4 bird deaths per turbine

Clean, no air pollution, huge generating capacity esp. 

offshore, cheapest source of energy to the consumer

Solar 

energy

Take up farm land, manufacturing of panels are 

made of toxic metals, desert habits are damaged

Creates 1000’s jobs, little maintenance once installed, 

no noise pollution in energy creation

HEP Expensive, visual pollution, impact habitats altering 

river flows, displaced farms/villages

Reliable, flexible to meet consumption patterns, dams 

can help conserve/regulate water supplies

Biofuels Large amounts of water needed, competition for 

land growing food crops, increased deforestation

Fewer CO2 emissions than FF’s,  cheaper option as 

demand grows, can use by-products otherwise wasted

Hydrogen FF’s still required to generate hydrogen, difficult to 

store safely

Clean, no greenhouse gases, made form water, very 

efficient

What is the distribution of oil reserves and production?

• The Middle East has the largest reserve with 804bn barrels left 

enough for 200years.  

• Saudi Arabia, USA and Russia are the world’s biggest producers 

(over 10m barrels per day). 

• New reserves are often found in more hostile locations such as 

the Arctic, the tropical rainforests of Ecuador and Venezuela 

and under seas for example the North Sea.   

How has the global consumption of oil changed?

Consumption has been rising since 1990’s due to increasing 

demands for energy and wealthier populations mainly through 

development and industrialisation in emerging  countries such as 

China.  

What are the factors affecting energy supply and prices?

During periods of recession e.g. after 2008, economies slowed 

down so fewer goods were bought resulting in less demand for oil 

which saw the price fall. 

Oil spills or explosions e.g. 2010 BP oil rig in the Gulf of Mexico

Conflicts e.g. 2013-14 Iran and Saudi Arabia failed to agree 

production targets, Saudi Arabia produced more and prices fell.  

The discovery of new sources in the USA  e.g. shale gas/tar sands

has reduced imports and lowered global prices. 

Who is OPEC?

The Organisation of the Petroleum Exporting Countries is an inter-

governmental organisation for oil producers and exporters. Its 

members have immense power to influence the supply and price 

of oil to global markets. 

Fracking  (USA)- The process involves drilling down into 
shale rock deposits, then injecting water sand and 
chemicals into the rocks at high pressure, which frees 
natural shale gas from the rocks allowing it to be collected. 

Positives Negatives

Reduced energy bills for 
Americans 

Releases high 
concentrations of methane

Jobs created Groundwater 
contamination 

Self-sufficiency Loss of habitats 

Reduces reliance on coal Carbon emissions

Energy security Water intensive 

Unconventional fossil fuels

Athabasca tar sands, Canada - Tar sands are a mixture of 
mostly sand, clay, water, and bitumen. Bitumen is used to 
produce gasoline. There is approximately 180 billion 
barrels of bitumen within the sand deposits that can be 
refined into petroleum

Positives Negatives

Jobs created for locals Deforestation of boreal 
forest

Carbon capture storage can 
be used 

Energy intensive during 
refining 

Very large supply available Toxic waste leaks into rivers 

Energy security Very water intensive 

Keeps oil prices low Loss of local habitats 
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Key Terms

CORE Congress of Racial Equality – led by James Farmer.

NAACP National Association for the Advancement of Coloured People – Created in the early 1900s.

SCLC Southern Christian Leadership Conference – A group led by Martin Luther King.

Ku Klux Klan A white supremacist group based in the south who used violence against African Americans.

Boycott
A planned group refusal to do something. E.g. Boycott the bus would mean people would 

refuse to use the bus.

Constitutional The written law followed in the USA.

Supreme Court The highest court in USA.

Senate The upper house of the US government.

Deep South
The Deep South is a region in Southern USA, referring to states most dependent on slaves 

during the pre-Civil War period and became a major site of racial tension.

Ghettos
Name given to black neighbourhoods in USA with segregated conditions and widespread 

poverty.

Inequality The state of being unequal in status, rights, or opportunities.

Discrimination The unjust or prejudicial treatment of different categories of people.

Segregation
The action of making someone or something apart from others. For example separating toilet 

facilities for different racial groups.

Integration The bringing together of people from the different groups.

Jim Crow Laws State and local laws that enforced racial segregation in Southern USA between 1876-1965.

Southern 

Manifesto

Was a document written in February and March 1956 in government that was opposition to 

racial integration of public places.

By the early 1950s, slavery had long been abolished and, by law, black Americans were equal to
white Americans and had the same rights. However, black Americans were not actually treated as
equal. All over the USA, most black Americans lived in the worst parts of towns and cities, with the
worst hospitals, schools and other facilities. They did the least desirable jobs and were often the
‘last hired, first fired’. Many jobs were beyond their reach because training for these jobs was not
given to black people.

The situation was worse in the South. In most southern states, local laws meant that black
Americans could not use the same toilets as white people, swim in the same swimming pool, ride in
the same part of the train or eat in the same restaurant. This system of segregation kept black and
white communities separate. Black Americans had the right to vote but were stopped from doing so
by a system that deliberately discriminated against them. They were also stopped by threats and
violence.

The reaction of black Americans depended on where they lived and what their circumstances wee.
Some black Americans, especially in the South, tried to improve their lives inside the system
enforced by white people. Others joined civil rights organisations to campaign for equality. Whilst
this was successful to some degree, they faced a lot of opposition.

History Paper 3 USA: Conflict at home and abroad

Key Topic 1: The development of the civil rights movement, 1954-60

Key events:

1896 - Supreme Court decision of Plessy vs. Ferguson – ‘separate but equal’

1940 - NAACP set up the Legal Defence Fund

1954 - Brown V Topeka case makes segregation in education illegal

1955 - Murder of Emmet Tills

1955-1956 - Montgomery Bus Boycott

Nov 1956 - Supreme Court decides segregation on buses is illegal 

Jan 1957 - Founding of SCLC

Sept 1957 - Little Rock High School

Sept 1957 - Civil Rights Act

MLK

Jo Ann 

Robinson

Rosa Parks
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Key Terms

Sit-in
A method of peaceful protest where black Americans sat in 

white only cafes and restaurants and refused to leave.

SNCC Student Nonviolent Coordinating Committee.

Freedom Riders
Civil rights activists who rode interstate buses into segregated 

southern United States from 1961 onwards.

Propaganda

A way of controlling public attitudes. Propaganda uses things like 

newspapers, posters, radio and film, to put ideas into people's 

minds and therefore shape attitudes.

Attorney General The head of the US Department of Justice.

Nation of Islam
An African American and Religious movement. This was the group 

Malcolm X belonged to.

Separatism
Keeping people completely separate based on 

race/religion/gender etc.

Black Power
A movement that aimed for self-determination of black 

Americans in the 1960s and 1970s.

Kerner Report
A report by the National Advisory Commission on Civil Disorders. 

It was named after Otto Kerner, the Chair of the Commission. 

The Anti-Vietnam 

War Movement 

A small anti-war movement that grew into an unstoppable force, 

pressuring American leaders to reconsider its commitment.

From 1960, support for the civil rights movement grew. The different civil
rights groups worked together to plan and carry out larger and larger
non-violent direct action protests in the South. However, while methods
of protest changed, the reaction of white people in the South did not. The
resulting violence from white people inspired disgust around the country
and the world. Images such as police setting dogs on black children
showed America in a shocking light. The USSR was able to score points in
the Cold War by pointing out that while the US claimed it supported
democracy and freedom, it could not even protect its black citizens from
violence.

This criticism, from both inside and outside the US, forced the federal
government to act decisively. By 1966 there was both a Civil Rights Act
and a Voting Rights Act in place to protect the rights of black Americans.
However, at this point, many white supporters of civil rights felt that their
work was done; that the struggle was over. In reality, equality was still a
long way off.

In the late 1960s there were very different images of black Americans on
TV screens. Black Americans were rioting in the streets of cities across
the country, especially in the North. In the minds of many Americans in
1975, the image of the civil rights movement was not of a defenceless
black person being attacked by a white policeman, but of a young black
man throwing bricks or even petrol bombs in one of the nation’s many
ghettos.

History Paper 3 USA: Conflict at home and abroad

Key Topic 2: Protest, progress and radicalism, 1960-75

Key events:

1960 – Greensboro sit-in

1960 – SNCC set up

1961 – Freedom Riders

1962 – James Meredith case

1963 - Campaign ‘C’

1963 – MLK ‘I have a dream’ speech

1963 – Kennedy assassinated

1964 – Freedom Summer

1964 – Civil Rights Act

1965 – Assassination of Malcom X

1965 – Selma

1965 – Voting Rights Act

1966 – March against fear

1966 – Black Panthers set up

1968 – Assassination of MLK

1968 – Kerner reports

1969 – Nixon becomes president

MLK

Malcolm X

Stokely Carmichael
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Key Terms

Colony A place controlled by another country, politically and economically.

Communist

A communist government owns all businesses and land in the country it controls. 

Everyone works for the government. In return, the government provides everyone in 

the country with everything they need, such as food, homes, healthcare and education. 

Vietnam Southeast Asian country that boarders China, Laos and Cambodia. 

Vietminh Group fighting for independence for Vietnam from French rule .

Ho Chi Minh Leader of the Vietminh, he was a communist and wanted independence for Vietnam.

Bao Dai Leader of Vietnam, who was supported by the French, he was anti-communist.

Accord A formal agreement.

ARVN
Army of the Republic of Vietnam – they supported the government in the South and 

were closely aligned with the USA. 

The Ho Chi Minh 

Trail

A series of dirt paths and smaller trails, which ran mainly through Laos and Cambodia 

from North Vietnam into South Vietnam. North Vietnam used it to send troops and 

supplies to support the Vietcong in South Vietnam. It was later paved. 

Vietcong or VC Fighters who fought against the government in South Vietnam.

Ngo Dinh Diem The leader of South Vietnam, the government was weak and supported by the USA. 

Strategic Hamlet 

Programme

Supported by the US, the setting up of new villages for the people of South Vietnam, 

with heavy protection from the Vietcong.

Green Berets US Special Forces, sent to train villagers to protect their villages.

Guerrillas
Fighters who avoid big battles and attack their enemy by blowing up roads and bridges, 

ambushing them and striking them with sudden ‘hit and run’ attacks.

Rolling Thunder
A bombing campaign over North Vietnam by the US, it targeted the Ho Chi Minh Trail to 

stop supplies coming South and any industry.

Chemical Warfare
A variety of herbicides were used to kill jungle plants and crops in farmland around 

villages. 

Nixon Doctrine

A speech saying the USA would honour any treaty commitments it had made, the USA 

would help any ally against nuclear threat and would provide aid and training against 

non-nuclear threats – but not troops. 

Vietnamisation
The application of the Nixon Doctrine in Vietnam. The USA would withdraw troops and 

shift responsibility for fighting to the ARVN. 

After the Second World War, Vietnam remained a colony in French Indochina. It was a poor
country with very little industry, but became one of the biggest conflicts within the Cold War. The
USA supported ideas or democracy while the USSR supported ideas state control, equality and
economic restriction. Rather than fighting directly the two superpowers supported different sides
in other conflicts in order to win conflicts to their side. Vietnam was one of these conflicts, the
North was supported by China and the USSR with the South being supported by the USA.

The USA tried to fight a limited war by sending supplies and training troops but not sending troops
to fight, but over time the USA became increasingly sucked into the war, sending hundreds of
thousands of troops in an effort to stop Vietnam becoming communist.

Under the presidencies of Kennedy and Johnson the involvement increased, Operation Rolling
Thunder was a bombing campaign aimed to try and weaken the North. The American struggled to
take the upper hand and in 1968 the North launched the Tet Offensive. This shocked the Americans
and there was growing anti-war feeling at home however they managed to recapture any cities
taken by the North. After the election of Nixon the Americans begin a slow withdrawal from
Vietnam conceding that they will not defeat the North.

History Paper 3 USA: Conflict at home and abroad

Key Topic 3: US involvement in the Vietnam War 1954-75

Key events:

1954 – Defeat at Dien Bien Phu leads to French withdrawal from Vietnam

1956 – Ngo Dinh Diem refuses to hold elections

1959 – Ho Chi Minh begins sending troops and weapons into the south of Vietnam

1961 – President Kennedy increases US involvement in Vietnam

1963 – Quang Duc, a Buddhist monk, sets fire to himself in Saigon

1964 – Gulf of Tonkin incident 

1965 – Operation Rolling Thunder launched 

1968 – Tet Offensive / My Lai Massacre 

1973 – Paris Peace Accords 

1975 – Saigon falls to the North 

Operation 

Rolling 

Thunder

Strategic 

Hamlets

Ho Chi 

Minh
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Key Terms

Opinion Polls
A test of public opinion where the same questions are asked of a large number of 

people. The answers are analysed to show public feeling. 

Counter 

Demonstration

A demonstration held to show opposition to a demonstration taking place at the same 

time. 

SDS
Students for a Democratic Society – a student group with significant support that 

protested against the Vietnam war. 

The Draft Compulsory service in the military forces. 

The My Lai 

Massacre 1968

US troops were sent to battle with VC forces however in the village of My Lai there 

were only women and children, they were still killed. 

Congress The elected group of people in the US who are responsible for making the law.

Red Scare
‘Red’ was a term applied to communists. The ‘Red Scare’ was when many Americans 

feared US communists would start a revolution. 

Patriots
Patriotism is the love of one's country, many Americans were fiercely patriotic. This 

meant that they supported the government and therefore the war in Vietnam. 

The ‘silent 

majority’ 

Nixon refers to people who mainly supported his polices, but did not actively campaign 

either for or against the war.

Paris Peace 

Accords

Agreement signed by USA, North Vietnam, South Vietnam and the Provisional 

Revolutionary Government. 

The Kent State 

Shooting

National Guardsmen shot dead four unarmed students during a protest on the Kent 

State University campus against the Vietnam war. 

Before 1965 there was broad support for US involvement in Vietnam, although some anti-war
groups did speak up from the start. Once military involvement in the war increased, the media and
public quickly became more concerned. Opposition came from people of every race, class, age and
religious belief.

The media coverage of the My Lai Massacre, where US soldiers killed women and children in a
Vietnam village, sparked outrage among the American public and fuelled further protest against the
war. At home the Kent State Shootings, where American students were shot after protesting
against the war again created further anti-war feeling.

Many Americans supported the war because they feared that communism would spread, however
it became clear that the US were spending too much money and loosing too many lives to remain in
the war with Vietnam.

After the Paris Peace Accords the Americans began a slow withdrawal, much to the delight of
many Americans. It was the first war that America had been involved in where large sections of the
population did not accept the need for the war.

History Paper 3 USA: Conflict at home and abroad

Key Topic 4: Opposition to the war

Key events:

1965 – Students for Democratic Society gives statement against the war 

1968 – The My Lai Massacre

1969 – Nixon ‘silent majority’ speech 

1970 – Calley’s trial 

1970 – The Kent State shooting

1973 – Paris Peace Accords

Anti-war 

protests 

Richard 

Nixon

Kent State 

Shooting 
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Religious Studies GCSE AQA 8062 A- use with your revision guides 
Paper one I hour 45 minutes: Judaism beliefs and practices.  Islam beliefs and practices.

Test yourself with some past questions papers here: https://www.aqa.org.uk/subjects/religious-studies/gcse/religious-
studies-a-8062/assessment-resources

Each section has the following question types:
1 mark multiple choice eg
Which one of the following is the belief that God allows people to make decisions for 
themselves? [1]
A Charity   B Free will  C Mitzvot   D Shekhinah
2 mark short question requiring key evidence of your subject eg
Give two of the Ten Commandments [2]
4 mark question needing two ‘ mini PEELS’- two explanations eg
Explain two ways in which belief in the future Messiah influences Jews today [4]
5 mark question needing an expanded explanation with key evidence such as sources or quotations eg
Explain two ways in which Jews understand the belief that G-d is One. Refer to sacred writings or another source 
of Jewish belief and teaching in your answer [5]
12 mark question- this sometimes also carries an extra 3 SPAG marks for excellent spelling punctuation and 
grammar. This needs two clear, explained points agreeing and disagreeing with a statement or question. You must 
use evidence from religious sources eg
‘The moral principle of justice teaches Jews all they need to know about the way they should live.’[12]
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Nature of G-d

Jews believe in one G-d. This belief 

is called Monotheism.

G-d is the Creator of everything – He 

made the Universe and everything in 

it from nothing. He created it in 6 

days and rested on the seventh, 

Shabbat. G-d is a single, whole, 

indivisible entity, beyond the full 

understanding of humankind. G-d 

sustains the world. He is everywhere 

and in everything. G-d is the source of 

all Jewish morality, beliefs and values. 

‘Shechinah’ is the word used to 

describe the ‘presence’ of G-d. Whilst 

G-d cannot be seen, His presence can 

be felt through experiences such as 

prayer or wonder at the beauty of 

nature. People can bring the 

shechinah into their homes by lighting 

shabbat candles or having a mezuzah 

on the door. G-d has given Jews laws 

to follow and will judge them on how 

well they follow them. G-d is the only 

one Jews should pray to and praise. 

‘In the beginning G-d created the 

heavens and the earth’ (Torah)

‘Here Oh Israel, the Lord our G-d, the 

Lord is one (Shema) 

Life After Death
There is no one belief about life after 
death that all Jewish people hold. 
Judaism does not place too much 
emphasis on the next life (Olam 
Habah). They focus more on this life 
(Olam Hazeh) and living according to 
G-d’s mitzvot. Jews believe in the idea 
of reward and punishment. The most 
righteous souls will go directly to Gan 
Eden – a place close to G-d. Most 
people will go to Gehenna – a place 
where the soul is cleansed before 
going to Gan Eden. By following G-d’s 
commandments, a person will enjoy a 
relationship with G-d in the next world. 
Jews believe G-d gives every person a 
body and a soul. The body is created 
from dust and returns there after 
death. The soul is unique, breathed in 
by G-d and lives on after death. 

Some Jews believe in reincarnation. 
Some Orthodox Jews believe in 
resurrection at the coming of the 
Messiah. The world to come is also 
open to all people who observe the 7 
Noachide laws. 

‘This world is a passageway to the 
world to come’ 
‘According to the effort is the reward’ 
(Ethics and the Fathers) 

Key Moral Principles
Pursuing Justice is a sacred duty. 
Justice is bringing about what is right 
and fair. Tikkun Olam is Healing the 
world. 

Jews can heal the world by engaging in 
actions that bring them closer to God. 
Tikkun Olam motivates Jews to get 
involved in social justice work. Chessed
is loving kindness and Tzedakah is 
charity. Both of these are connected to 
justice. The Torah commands Jews to 
give one tenth of their earnings to 
charity and to do acts of kindness.
Sanctity of life. Life is holy; it is a gift 
from God and only He can give it or 
take it away. It should be respected. 
Pikuach Nefesh is the obligation to 
preserve/save life which overrides all 
other Mitzvot.

‘The highest form of charity is to help 
a person to help themselves’ 
(Maimonides)

Messiah
Messiah means ‘anointed one’. He will 
be the future leader of the Jews, a 
future King of Israel, and a descendant 
of King David. He will rule in the 
‘Messianic Age’. The Messiah will 
uphold the law of the Torah, rebuild 
the Temple in Jerusalem and unite 
humanity as one, ushering in world 
peace. 

There is debate about what the 
Messianic age will look like. Some say 
the dead will be resurrected, others 
say it will be a time of peace and 
harmony. Jews focus on the coming of 
Messianic age in prayer. The idea of 
Messiah offers hope in troubled times.
Reform Jews reject the idea of there 
being a person Messiah, but rather 
think that everyone should work 
together to make the world a better 
place.

‘There shall be war no more’ (Isaiah)

Covenants 
Covenant means agreement and is a 
two way promise that can never be 
broken.

Abraham was the first monotheist; a 
belief in only one G-d. G-d made a 
covenant with Abraham; he would be 
the father of the Jewish people; his 
descendants would follow G-d and 
were promised the Land of Israel. 
Sign of the covenant is circumcision.  
G-d also made a covenant with Moses 
at Mount Sinai. The terms were: G-d 
would  look after the people, as long as 
they obeyed his laws. G-d gave Moses 
the 10 commandments at Mount Sinai 
as part of the 613 which the Jews had 
to follow. Shabbat is the sign of this 
covenant.
Both of these covenants established a 
special relationship between G-d and 
the Jewish people.

‘I am the Lord Your G-d’ (first 
commandment)

Jewish Studies – Judaism Beliefs.  Term Two- use together with your revision guides Jewish Studies
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Jewish Diversity
Jews in the UK are linked by a shared history and tradition.
In the 21st century, Jews have had a different approach to belief and 
observance.
Orthodox Jews believe that the Torah is the literal word of G-d and 
observe the mitzvot. They may live in close communities, go to Shul on 
Shabbat, observe all festivals and pray daily.
Secular Jews may not believe in G-d and may reject some or all of the 
mitzvot for this reason. They may still connect to aspects of Jewish tradition 
such as a Passover Seder or a traditional Friday night meal. They will also 
put value on ethical commandments such as giving charity or social justice.
Reform or Liberal Jews will feel a need to adapt Judaism for modern times. 
They may believe that the Torah is inspired by G-d, but may see some ritual 
mitzvot as outdated or no longer relevant. For example, men and women 
will sit together in Shul, they may have a woman Rabbi and may conduct 
same sex marriages in their synagogues. They see ethical mitzvot such as
‘tikkun olam’ as very important.

Key Words

Creator The entity that brought the Universe into 

existence
Incorporeal G-d has no body or physical form. Omnibenevolent Possessing perfect or unlimited goodness, kindness 

and compassion

Monotheism Belief that there is only one God Justice Fair behaviour or treatment Tzedakah Charity

Omnipotent G-d having unlimited power Chessed Loving kindness Immanent G-d is permanently within and sustaining the 

universe

Omnipresent G-d is present everywhere at the same time. Tikkun Olam Repairing/healing the world Transcendent G-d is beyond our understanding, space and time

Omniscient G-d is all knowing Messiah Future King and leader of the Jewish people. Shechinah Feeling of the divine presence; can be felt wherever 

you bring G-d into your life.

Pikuach Nefesh The principle that the preservation of human 

life overrides any Mitzvot
Covenant A binding agreement; a two-way promise that can never be 

broken
Judgement Deciding the morality of thoughts and actions

Sanctity The state of being holy or sacred Mitzvot 613 Commandments of Jewish law Noachite Laws 7 universal, moral laws, including no murder or 

theft; also to establish courts of justice 

Halachah Body of Jewish law Free Will People are free to make choices in the way we act and 

speak, without being controlled by G-d
Torah The Jewish Holy Book, the five books of Moses

Tenach Torah, the prophets and the writings - the 

collection of the Holy Books
Shema Important daily prayer proclaiming a belief in one G-d Oral Law Explanations of the mitzvot, passed down by word of 

mouth until they were written down in around 300 

Ethical Connected to the way we act and behave 

with one another
Ritual Connected to serving G-d Gehena A place where the soul is cleansed before going to 

Gan Eden

Olam Hazeh This world Olam Habah The world to come Gan Eden Garden of Eden - Heaven

Mitzvot And Free Will
Mitzvot literally means commandments. 
The 10 commandments are the ‘headline’ mitzvot, given to Moses and all the Jewish people at Mount Sinai, when 
they received the Torah. Jews are guided by Holy Books, the Torah, the Prophets and the writings make up the 
collection of Holy Books, known as the ‘Tenach’.
The 10 commandments are part of the 613 mitzvot Jews are obligated to keep. These cover all aspects of life and 
show faith, belief, self-control; keeping mitzvot adds holiness into thought, word and action.
The mitzvot in the Torah have been explained over time, originally through word of mouth - the Oral Law.
The mitzvot and their explanations teach Jews how to live a Jewish life as G-d requires; the halachah is the term for 
the whole collection of Jewish law. 
The 10 commandments cover mitzvot that show us how to interact with one another (ethical) and those that 
concern our relationship with G-d (ritual).
They are:
1) Belief in one G-d 2) No idol worship 3) Do not use the name of G-d disrespectfully
4) Observe shabbat 5) Honour parents 6) Do not murder
7) Do not commit adultery 8) Do not steal 9) Do not give false evidence 
10) Do not be jealous; do not want what belongs to someone else

In the Torah, G-d promises reward for good choices and punishment for bad choices; this shows that we have free 
will to make these choices.

Jewish Studies
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The Synagogue 
The Synagogue is the House 
of Assembly for Jews. Place 
of prayer, worship and 
study, a community focal 
point.  
 
 
 
 
 
 
Jews can pray anywhere, 
but the Synagogue is the 
centre for Jewish worship. 
There are prayers, such as 
the Amidah/Torah reading 
that can only be said in the 
presence of a Minyan (10 
Jewish adult males) in 
Synagogue. Synagogues 
contain Jewish symbols like 
the Star of David and 
menorah. The second of the 
10 commandments forbids 
worshipping idols, so no 
images or statues of people 
or animals. Also called 
‘Shul’ which means school, 
as it is a place of learning.  

Interior of a Synagogue 
Seats face towards the 
Bimah (platform where 
the Torah is read). The 
focal point is the Ark 

(Aron Hakodesh), where 
the Torah scrolls are 
kept. It represents the 
Ark in the Temple. It 
faces Jerusalem. It is only 
opened during prayers 
and services. It is covered 
with a curtain and often 
has lions and the ten 
commandments on the 
top. The Ner Tamid is the 
ever-burning light. It is in 
front of and above the 
Ark. It symbolises G-d’s 
presence and is a 
reminder of the menorah 
that was lit every night in 
the Temple in Jerusalem.  

Shabbat, the Jewish day of rest 
Friday sundown to Saturday sundown. 
G-d created the world in 6 days and 
rested on the 7th making this a holy 
day that Jews are commanded to 
observe; it is the 4th of the ten 
commandments.  

 
 
 
 
 
 
 

Keeping Shabbat is a reminder of the 
covenant between G-d and Jews at 
Mount Sinai. Shopping, cooking and 
cleaning is done beforehand as work 
(melachah) is forbidden. Jews dress 
smartly in honour of shabbat. Shabbat 
begins with the lighting of 2 candles 
in the home, to represent 
remembering and observing Shabbat. 
Wine and two loaves of Challah are 
also on the table. Drinking the wine 
(kiddush) symbolises holiness. The 
two loaves represent food (mannah) 
that G-d provided in the desert.  
Shabbat is about quality time with 
those we care about and connecting 
to G-d.  On Friday night and Saturday 
morning there are special synagogue 
services. The Torah is read on 
shabbat morning. Havdallah is the 
special ceremony to mark the end of 
shabbat. 

Bar and Bat Mitzvah 
Boys have a Bar Mitzvah 
aged 13 and girls have a 
Bat Mitzvah aged 12. It is 
a coming-of-age 
ceremony as they are 
considered adults in 
Jewish law and 
responsible for keeping 
the mitzvot.  
 
 
 
 
 
 
A Bar Mitzvah ceremony 
takes place in shul, 
usually on Shabbat. The 
boy reads from the Torah, 
wears a Tallit and may 
give a speech. He will 
have put on tefillin 
already. Girls may 
research and deliver a  
talk on any day in a venue 
of their choice. Reform 
Jewish girls will have a 
Bat Mitzvah at 13, in 
synagogue and in similar 
format to a bar mitzvah. 
They believe men and 
women should have full 
equality in worship; 
orthodox see men’s and 
women’s roles as equal 
but different. 

Dietary Laws 
Jews can only eat ‘Kosher’ 
food; ‘fit for purpose’. Non-
kosher food is called ‘Trefah’. 
Following the laws helps 
develop self-control and is a 
daily reminder of faith. Kosher 
animals have split hooves and 
chew the cud eg cow. Kosher 
fish have fins and scales eg 
tuna. Jews cannot eat insects or 
blood. Animals must be 

slaughtered in a special way by 
a shochet. Dairy and meat 
cannot be eaten at the same 
time. Food that is neither meat 
nor dairy is called ‘Pareve’ and 
can be eaten with either (e.g. 
vegetables). A kosher kitchen 
must be adapted to have 
storage, cutlery, crockery, pots 
and pans for milk and meat. 
Food should be approved as 
kosher or have a sign called a 
hechsher to show it is approved 
by the Beit Din. 
These mitzvot are in the Torah 
and explained in the Oral Law; 
they are all about having faith 
and belief as there is no 
rational explanation for them. 

Judaism Practices Term TwoJewish Studies
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Festivals

To think about- are they all 

important or is one more 

important than another?

Rosh Hashanah - the Jewish New 

Year; 1st and 2nd Tishrei. A time 

of renewal and refection.  A holy 

day commanded in the Torah. The 

beginning of a process of teshuvah

(repentance, saying sorry and 

making amends for mistakes).

Festival meals with kiddush and 

challah eaten at home. Customs: 

eating apple and honey/round 

challah to represent the circle of 

life and a sweet year. 

Pomegranate seeds represent the 

613 mitzvot (commandments). 

Greeting is shanah tovah- have a 

good year.

Families and communities come 

together in special synagogue 

services. The shofar is sounded 

100 times on each day. 

Yom Kippur

Rosh Hashanah begins the 10 days 

of return, when Jews confess any 

wrongdoings and ask for 

forgiveness from each  other and 

from G-d. A time of reflection and 

introspection.

This leads to Yom Kippur (the day 

of Atonement), 10th Tishrei.

Commanded in the Torah and the 

holiest day in the Jewish Year. It 

has all the restrictions of shabbat 

plus no eating/drinking/ wearing 

leather for 25 hours. The day is 

spent in prayer; many wear white 

as a symbol of purity. The day 

focuses on asking for forgiveness, 

confessing wrongdoing and 

promising to make amends. A day 

of judgment. Many Jews who keep 

no other festivals fast on Yom 

Kippur. Book of Jonah is read.

(

Pesach

An eight day festival starting on 

15th Nissan. Commanded in the 

Torah, it commemorates the 

exodus from Egypt; G-d setting the 

Jewish people free from slavery. 

Jews can appreciate G-d’s 

omnipotence and 

omnibenevolence.

Additionally, it teaches Jews that 

they have experienced slavery and 

should therefore stand up against 

persecution and prejudice.

Jews must not eat any food that is 

chametz; food such as bread or 

pasta containing wheat that has 

risen. A key food is matzah, a 

hard cracker that the Jews ate 

when they were slaves. Houses are 

completely cleaned out to remove 

any chametz. The seder service 

takes place at home on the first 

two nights of Pesach. Families and 

friends read the story of the 

festival from a Haggadah and eat 

foods symbolising freedom and 

slavery; examples are salt water 

for tears and bitter herbs. 

Everyone takes part and children 

are encouraged to ask questions.

Oral And Written Law 

Jewish law, halachah, is 

important to every aspect of 

Jewish life; guides Jews on how to 

live/shows them what G-d 

expects. Keeping the laws brings 

Jews closer to G-d and each other.

The Written Law has three parts:

Torah -the five Books of Moses 

given directly to the Jewish 

people through revelation at 

Mount Sinai. 

Neviim - the book of prophets 

such as Isaiah and Jonah. Stories 

about wise and holy people who 

received messages for the people 

from G-d through dreams or 

visions. They lived after the time 

of the Torah.

Ketuvim - the writings. Inspiring 

books such as the psalms and the 

story of Esther.

The mitzvot of the Torah contains 

headings such as ‘do not cook a 

kid in its mother’s milk’. How do 

Jews know how to use this in a 

practical way in life?

The Oral Law 

The Oral Law explains the detail 

of the written law and shows how 

to keep the mitzvot in a practical 

way; began with discussions 

between wise people and Rabbis –

the first explanations were given 

at Mont Sinai with the written 

Torah. Reform Jews have 

rejected this belief.

These were first written down in 

the Mishnah in the third century 

and the further explanations in 

the Gemara. Mishnah and Gemara

are printed together in the 

Talmud. 

You may be asked whether the 

written law is more important 

than the Oral Law? Or the other 

way round? or are they both as 

important? 

Jewish Studies
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Birth Ceremonies     Marriage  

The naming ceremony is a blessing in the synagogue on 
the first Shabbat after their birth. The father recites a 
blessing and asks G-d for the good health of wife and 
baby. A girl’s name will be announced then, but a boy 
will be named eight days later at the circumcision. Brit 
Milah is the circumcision, which 
recalls the covenant with Abraham,  
a lifelong reminder of membership of 
G-d’s chosen people. Boys have the 
ceremony when they are 8 days old. 
The mohel (circumciser) removes the 
foreskin in a simple operation.  

Marriage is a spiritual bond between a man, woman and G-d. It is seen as an ideal, holy 
relationship in orthodox Judaism. A wedding contract (Ketubah) is drawn up outlining the 
responsibilities a man has towards his wife. Weddings take place 
under a Chuppah (canopy) that represents the couple’s home and 
place in the community. During the ceremony the groom faces 
Jerusalem under the Chuppah; the bride circles the groom 7 
times. They recite two blessings over wine, and then the groom 
places a ring on the right forefinger of the bride. After the 
ceremony, the marriage contract is signed. The rabbi recites 7 
blessings and then the groom breaks a glass to represent the 
destruction of the Temple in Jerusalem symbolising hardship in life as well as joy.  

Mourning the Dead All Jews are equal in death as in life; when a person passes way, their body is treated with respect, washed and 
dressed in a plain, white shroud and buried in a simple wooden coffin. Jewish funerals take place as soon after death as possible. 
Mourners are children, parents, spouse and siblings. They have a corner of their clothes cut to show their grief. Shiva (seven days of 
intense mourning) begins straight after the burial. During Shiva mourners do not shave cut hair, wear leather shoes or work. They 
are visited at home by friends and relatives who bring them food and comfort. Prayers are said each day. Full mourning period for 
parents is 11 months; daily memorial prayer (kaddish) is said, no parties or live music during this time. A round stone is placed on a 
grave when visiting, symbolising the circle of life. A memorial stone is set, up to one year after the passing. 

                                                               KEY TERMS   

Synagogue The Jewish place of worship  Ner Tamid Perpetually burning light above 
the Ark in the Synagogue  

Tallit Fringed prayer shawl 

Bar/Bat Mitzvah Coming of age ceremony for 
boys/girls 

Shabbat The Jewish holy day of rest  Kosher  Foods that conform to Jewish 
dietary requirements; literally 
‘fit for purpose’ 

Minyan Group of 10 or more Jewish adults Melachah The 39 forbidden categories of 
work on Shabbat 

Trefah Foods that do not conform to 
Jewish dietary requirements 

Menorah Seven branched candelabra  Mannah Food provided to the Jews in 
the desert by G-d 

Pareve Food that contains neither meat 
nor milk  

Bimah The platform in the Synagogue from 
which the Torah is read 

Kiddush Blessing over wine to show 
holiness of shabbat 

Orthodox Judaism which adheres faithfully 
to traditional and conservative 
Jewish principles and practises  

Ark/Aron 
Hakodesh 

Ornamental cabinet in the 
Synagogue that houses the Torah 
scrolls  

Covenant A two-way agreement between 
G-d and the Jews 

Reform Judaism which has moved away 
from traditional practises to 
adapt to modern life  

KEY TERMS

Synagogue The Jewish place of worship Ner Tamid Perpetually burning light above the Ark in the Synagogue Tishrei First month of the Jewish year

Bar/Bat Mitzvah Coming of age ceremony for boys/girls Shabbat The Jewish holy day of rest Kosher Foods that conform to Jewish dietary requirements; literally ‘fit for 

purpose’

Minyan Group of 10 or more Jewish adult males Melachah The 39 forbidden categories of work on Shabbat Trefah Foods that do not conform to Jewish dietary requirements

Menorah Seven branched candelabra in the 

Temple

Mannah Food provided to the Jews in the desert by G-d Pareve Food that contains neither meat nor milk 

Bimah The platform in the Synagogue from 

which the Torah is read

Kiddush Blessing over wine to show holiness of shabbat/festivals Orthodox Judaism which adheres faithfully to traditional Jewish principles and 

practises 

Ark/Aron 

Hakodesh

Cabinet in the Synagogue that houses 

the Torah scrolls 

Covenant A two-way agreement between G-d and the Jews Reform Judaism which has moved away from traditional practises to adapt to 

modern life 

Shiva Seven-day mourning period Kaddish Memorial prayer Chuppah Wedding canopy

Brit Milah Circumcision Ketubah Marriage contract Mohel Person who carries out Brit Milah

Seder Service held on first two nights of 

Pesach, in the home

Chametz Food not eaten on Pesach such as bread Haggadah Book used at seder service

Pesach Eight-day festival to remember exodus 

from Egypt

Rosh Hashanah Jewish New year Yom 

Kippur

Day of Atonement

Shofar Rams’ horn blown on Rosh Hashanah Teshuvah Repentance; saying sorry and making amends for 

mistakes and wrongdoings

Challah Special plaited bread eaten on Shabbat/festivals

Havdallah Ceremony to mark end of shabbat Tallit Prayer shawl Tefillin Boxes containing holy scripture worn by boys over the age of 13

Mishnah First writing down of the Oral Law Gemara Explanations of the Mishnah Talmud Mishnah and Gemara together

Jewish Studies
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BTEC LEVEL 2 MEDIA – COMPONENT 2

GLOSSARY OF

KEY TERMS

 AUDIENCE

 CODE

 CONVENTION

 GENRE

 HARDWARE

 JUXTAPOSITION

 MISE-EN-SCENE

 MODE OF ADDRESS

 NARRATIVE

 REPRESENTATION

 SOFTWARE

 STEREOTYPE

Magazine Terms 
and Definitions

Magazine Cover 
Design with 
Photoshop

LEARNING OUTCOMES

A. Develop and apply media 
pre-production 
processes, skills and 
techniques.

B. Develop and apply media 
production and post-
production processes, 
skills and techniques to 
create a media product.

STEPS:

PLAN > PRODUCE >

EDIT > EVALUATE

BLOG LINK HERE
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https://www.youtube.com/watch?v=vADxDRwPHW4
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Scripted Performance

A scripted performance requires a performer and
designer to use text that has been written by a playwright
as the basis of their performance or design. Usually, the
character or role is already established for them and
sometimes they may also be given specific stage
directions. They will also be given specific lines that need
to be said.

Within this project you will perform or design for two
extracts of your own chosen script. You will work in
groups and will be required to perform and design for a
live audience, external moderator & for a specific amount
of time.

Performing Arts: Drama Term: 2a Unit: Scripted Performance

Rehearsal Techniques
Are strategies which actors and directors use to develop the 
performance or their character/role in rehearsal.

• Role On the Wall
• Essence Machine
• Hot seating
• Character Profiling
• Facts and Questions
• Zoomorphism
• Thought tracking
• Elements 
• Emotional Memory
• Improvisation
• Archetypes/Stock characters

If you want to learn more about these, check out this quizlet: 
https://quizlet.com/gb/511135362/rehearsal-techniques-
flash-cards/

When working with a script it is important to annotate it 
with the performance skills and stage directions you will 

use. This should include where you will use physical 
skills, vocal skills, areas of the stage and your proxemics. 

If you need to, also add in why you are using these to 
ascertain what impact these will have on the audience.

PRINCIPLES OF SET DESIGN
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Vocal Skills Definition Example

P - Pitch How high or low you voice 
sounds. 

High squeaky voice or low deep voice.

I – Intonation How clearly you speak Mumbling or saying every word clearly

P - Pace The speed in which you 
speak

Fast or slow

E – Emphasis The importance you put 
on certain words

Using volume or pause to highlight a 
word. I (pause) AM right

D - Dynamics The volume that you are 
speaking at.

Loudly or quietly

B – Breath Control How many breaths you 
take in a sentence. 

Do you take lots of breaths or none at 
all

A - Accent The way you pronounce 
words

America, Australian, Jamaican, British

P - Pause How many breaks you 
take

I am (pause) NOT going to see you 
again

Physical Skills Definition Example

P - Posture The way you Hunched back, straight back

E – Eye Contact Where you are looking Staring, looking at the floor, 
quickly looking

T - Tension How tight or relaxed your body is Clenched fists, locked knees

F – Facial Expression How you are modifying your face Closed Eyes, Wide open 
mouth

L - Levels The heights used within the 
performance.

Standing on toes, crawled 
up in a ball

A - Action Movements that have specific 
meanings

Thumbs up, waving, peace 
sign

G - Gait The way you are walking Skipping, stomping, floating

S - Space The area that you are using Are you standing close or 
far away

For an audience to see 
the actors facial 
expressions, stage 
make up is used to 
enhance the 
performance. Take a 
look at the following 
diagram to see how 
this is done.

Performing Arts: Drama Term: 2a Unit: Scripted Performance

Useful Revision:

Real Acting:

https://www.youtube.com/watch?v=WurazV-KrIQ

Giving the lines meaning: 
https://www.youtube.com/watch?v=Ejt4ZUqlg34

Performance nerves: 
https://www.youtube.com/watch?v=Be8imkhYt6o

Line Learning: 
https://www.youtube.com/watch?v=y8eGuUZSBdA&t=22s
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Antonin 
Artaud

Bertolt 
Brecht

Frantic 
Assembly

Konstantin 
Stanislavski

1896 – 1948 

French playwright, poet, actor and theatre 
director

1898 – 1956 

German poet, playwright and director 
(Marxist, political activist)

1994 – Present

Theatre Company established by Scott Graham, 
Steven Hoggett & Vicki Middleton

1863 – 1938

Russian theatre practitioner, actor, director

Style: Theatre of Cruelty Style: Epic Theatre Style: Physical Theatre Style: Naturalism

Aims for the audience to be “affected”, shocked, & 
involved; wanted to cleanse the audience of their secret 

fears & desires.

Aims to present a “political message”; educating the 
audience about an issue.

Aims to create non-realistic pieces of theatre through the use 
of movement and music. To emphasize cultural and social 

themes.

Aims to create an illusion of reality.

Techniques: 

• Visual Poetry - movement, gesture and dance 
instead of words to communicate 
feelings/context/dramatic elements etc

• Creating a dream world - use of ritual and masks, 
etc; to affect subconscious - like a dream

• Assaulting the audience - with lights, music, 
sound, images to continue to make them feel 
uncomfortable.

• Involving the audience - action would take place 
all around the audience (to feel a part of it)

• Sounds – Groans, screams and breathing used to 
make the audience feel uncomfortable.

• Deliberate Cruelty – Showcasing cruelty on stage 
to shock them into realising how inhumane and 
wrong it is.

• Non-Verbal Language – Using the body to create 
meaning and intent.

• The Plague- Act with jerky, bizarre movements as 
if you have the plague, and might infect the 
audience

• Rhythmic speaking/Incantation – speaking 
syllables or words in time to a regular beat.

Techniques: 

• Placards – signs to get audience to react or to 
highlight a key message 

• Narrators, music and singers Used to directly 
address the audience and provide political 
comment. 

• Lack of pretence: set, costume changes, etc. not 
hidden and done to show visible scene changes. 

• Multi-rolling – Each actor takes on more than 
one part.

• Breaking the fourth wall – Directly addressing 
the audience so they know they are watching a 
performance.

• Split stage – Scenes happening on stage at the 
same time

• Gestus – A clear character gesture or 
movement used by the actor that captures a 
moment or attitude rather than delving into 
emotion

• Speaking in 3rd person – Using pronouns 
instead of names.

• Spass – Breaking the tension by ensuring your 
audience is laughing through the use of comic 
songs, slapstick, physical comedy etc.

Techniques:

• Distill to the essence – Find out what the super 
objective (what is at stake) is.

• Alternative Endings – Finding different ways a scene 
can end.

• Sing the Dialogue – Finding sections of the play that 
can be sung and ascertain the story that comes from 
it.

• Marking the moment – Using tableaus and 
soundscape to emphasize a key moment.

• Happy Accidents – When you find a special moment 
through rehearsal.

• Push Hands – Leading exercise to explore paired 
movement, trust, pace and levels.

• Lifts – Using your bodies to elevate fellow actors into 
the air.

• Chair Duets – Dance which explores the relationship 
between two characters.

• Ensemble Movement – Moving as one in a group.
• Improvisation – Creating and rehearsing pieces in 

the moment.
• Three Universes – this gets the actors to think about 

the relationship between the touch.

Techniques:

• Emotional Memory – the actor finds a real past 
experience where they felt a similar emotion to that 
demanded by the role they are playing. They then 
‘borrow’ those feelings to bring the role to life.

• Given Circumstances – The information about the 
character that you start off with and the script  as a 
whole.

• Subtext – All of the information that is learnt when 
the actor reads between the lines.

• Magic If – this technique means that the actor puts 
themselves into the character’s situation. This then 
stimulates the motivation to enable the actor to play 
the role.

• Objective/Super Objective – An objective is the 
reason for our actions in the moment. The super-
objective is an over-reaching objective, linked to the 
overall outcome in the play.

• Through line – is the journey from the beginning to 
the character achieving their super objective.

• Method of physical actions – completing everyday 
actions and then completing them with a character's 
motive to ascertain emotion needed.

Performing Arts: Drama Term: 2a Unit: Scripted Performance
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Performing Arts: Music Term 2                          Unit: Interpreting Music 

REMEMBER:
DR CAT SMITH are all of the basic musical elements we need to describe 

music

REMEMBER:

Singing requires you to produce musical tones by means of the voice. These 
are the different ranges our voice can fit into.

REMEMBER:

Each note requires the 
musician to play for a 

certain amount of beats. 
Make sure you can 

remember how many 
beats each note require 

you to play for.
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Useful Revision:
Minor Scales:
https://www.youtube.com/watch?v=a34qYxvRtJU&list=PLKwpCgEsoQRJX
EngbSSsOgEuYOajz4kUc

Major Scales:
https://www.youtube.com/watch?v=WWE-
xxLzztU&list=PLKwpCgEsoQRJXEngbSSsOgEuYOajz4kUc&index=2

Cadences:
https://www.youtube.com/watch?v=3aRBWDHE4g8&list=PLKwpCgEsoQ
RJXEngbSSsOgEuYOajz4kUc&index=3

Performing Arts: Music Term 2                          Unit: Interpreting Music 
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Term Definition Example

Key the selection of notes you can use or not use within a 
piece of music.

A Piece might start in C major and then modulate into a minor key A minor

Chords Two or more notes played together. C E G = C major 
A C E = A minor

Chord Progression A chord progression is a series of chords played in a 
sequence

The Diatonic chords of C major 

Instrumentation The instruments are being played. In a Pop band typically, you will have; bass guitar, drums, keyboards and vocals. 

Texture How the music is Organized. Homophonic = All the parts move at the same time.
Polyphonic= Two more independent lines of music

Dynamics The volume of the music. P = Piano = Quite                                                   f = Forte = loud
= Crescendo=Getting louder               Diminuendo getting quieter 

Western Classical Music The Different periods of music Baroque 1600-1750  Classical Period 1750-1810 Romantic Period   1810-1910

Articulation The pay a performer plays Staccato = short and detached.       Legato= play the music smoothly, without  
brakes between notes.  

What are the notes on a Keyboard/Piano?In a traditional Orchestra, the 
instruments can be grouped 

into:
• Strings

• Percussion
• Brass

• Woodwind

Performing Arts: Music Term 2                          Unit: Interpreting Music 
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The Classical Period (1750-1830) The Romantic Period (1600-1750)

● Less complicated texture than Baroque (more homophonic).

● Emphasis on beauty, elegance and balance.

● More variety and contrast within a piece than Baroque (dynamics, 

instruments, pitch, tempo, key, mood and timbre).

● Melodies tend to be shorter than those in baroque, with clear-cut phrases, 

and clearly marked cadences.

● The orchestra increases in size and range. The harpsichord fails out of use. 

The woodwind becomes a self-contained section.

● The piano takes over, often with Alberti bass accompaniment.

● Composers of this period placed much importance on form and structure. 

Important features include: Symphony, Concerto, Opera, Minuet and Trio, 

Rondo, Theme and Variations, Cadenza and Scherzo.

● Sonata form was the most important structure design. 

Key Composers

Wolfgang Amadeus 

Mozart

(1756 - 1791)

Born in Austria . A child prodigy. He composed his first piece at 

five. By 20 he was considered the most famous composer in 

Europe. Mozart was only 35 when he died. He composed in 

different musical forms, operas, symphonies,concertos, masses, 

and chamber music.

Franz Joseph 

Haydn 

(1732 - 1809)

Born in Austria . “Father of Symphony” or the “Father of the 

String Quartet,” Joseph Haydn’s pivotal role in birthing the 

Classical Era is unquestioned. He composed over 340 hours of 

music.

Ludwig van Beethoven

(1770 - 1827)

Beethoven was born in Bonn, Germany. A crucial figure in the 

transition between the classical and romantic eras in classical 

music, he remains one of the most recognized and influential 

musicians. 

EXPANSION OF THE ORCHESTRA - In the Classical 

Period the orchestra expanded. The STRINGS were 

still the ‘backbone of the orchestra’ and played the 

MELODY LINE parts most of the time (1st and 2nd 

Violins often an octave apart – OCTAVE 

DOUBLING) with the number of strings increasing. 

The WOODWIND became more important and 

formed its own section. There would usually be 

TWO FLUTES, TWO OBOES, TWO BASSOONS and 

later, TWO CLARINETS – newly invented in the 

Classical Period – DOUBLE WOODWIND. The 

BRASS section would now contain TRUMPETS and 

FRENCH HORNS with TROMBONES (again invented 

during the Classical Period) being added later. 

Classical composers often used the FRENCH 

HORNS and WOODWIND section to ‘bind the 

texture of their music together’. The PERCUSSION 

section, as in the Baroque Period, contained just 

the TIMPANI. The CONTINUO (Harpsichord) player 

was now no longer necessary, and the orchestra 

was, for the first time, directed by a non-

instrumental player – the CONDUCTOR. 

Classical Orchestra: 30-40 players

Romantic Orchestra: 70-120 players

● Emphasis on lyrical melodies

● Starting to explore other cultures and create some fusion with Chinese, Indian and 

African music

● Folk music fusion – wanted to go back to traditional values and music of the olden days 

(Nationalism)

● More technical virtuosity – the performer as genius and talented 

● Use of recurring themes to give more shape to the pieces

● Highly emotional and intense (hence the name Romantic)

● New Structures: Symphony and Opera – both extended to new, epic lengths

● Programme Music, Piano Concerto and Preludes 

● MELODIES become LONGER, less structured and more developed

● MODULATIONS become more frequent and to more UNUSUAL KEYS

● More extravagant, EXTENDED and DISSONANT CHORDS are used

Key Composers

Pyotr Ilyich Tchaikovsky

(1840 –1893)

He was the first Russian composer whose music made a lasting 

impression internationally. He wrote melodies which were dramatic and 

emotional.

His compositions include 11 operas, 3 ballets, orchestral music, chamber 

music and over 100 songs.

Fryderyk Chopin 

(1810 –1849)

Chopin was a polish composer and virtuoso pianist of the Romantic era 

who wrote primarily for solo piano. 

Franz Liszt

(1811 - 1886)

Liszt was a Hungarian composer Many of his piano pieces were harder to 

play than anything that had been written before. He developed piano 

playing, setting new standards for the future.

Clara Schumann 

(1819 – 1896)

German pianist, composer and piano teacher. Regarded as one of the 

most distinguished pianists of the Romantic era

Performing Arts: Music Term 2 Unit: Classical Music
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The Baroque Period (1600-1750) 

STRINGS - VIOLS (older types of string 

instruments) popular in the early Baroque, 

but superseded by VIOLINS, VIOLAS, CELLOS 

(and later double basses) forming the 

backbone of the Baroque Orchestra. 

The LUTE was also a popular string 

instrument used mainly for solos or 

accompanying songs. 

WOODWIND – FLUTES (wooden), 

RECORDERS, OBOES and BASSOONS. 

BRASS – TRUMPETS (valveless, hence only 

being able to play a limited amount of 

pitches) used on special occasions and for 

dramatic effect only. 

PERCUSSION – TIMPANI (kettle drums) the 

only notable percussion instrument used in 

the Baroque period, again for special effects 

and dramatic occasions. 

ORGAN and HARPSICHORD (its “tinkling” 

timbre easily identifies Baroque from other 

types of music!) are the main keyboard 

instruments, both performed the role of the 

CONTINUO (‘filling out the harmonies’) 

performing from FIGURED BASS notation. 

Often the Harpsichord player led the 

Baroque orchestra 

(no conductors (or pianos!)

● The "Baroque" era is a highly decorative and often extravagant style of architecture, 

music, dance, painting, sculpture and other arts that flourished in Europe. 

● Started in the 17th Century, after the "Renaissance" period (symmetry, proportion, 

geometry and the regularity of parts)

● Baroque was encouraged by the Catholic Church to counteract the simplicity and 

seriousness of Protestant architecture, art and music. 

● "Secular" instrumental music became popular and came away from "Sacred" church 

music. 

● "Opera" was also invented as entertainment instead of singing in church. 

● Tonality (major and minor keys) was invented (songs were only one mood)

● "Modes" were used before the Baroque period

● Polyphonic Texture - Dense, overlapping with lots of interweaving melodies

● TERRACED Dynamics – either loud or quiet: Sudden changes in volume

● Imitation: a melody in one part is repeated later in a different part.

● Ornaments were common in - decorate the music while providing structure and style: 

trill, mordent, turn

Key Composers

George F Handel

(1685-1759)

Handel was a German/English composer, best known for writing oratorios (an opera 

without costumes/scenery, singers tell a story with religious text)

Messiah is considered to be the greatest oratorio ever written, It is often performed 

at Christmas

Antonio Vivaldi

(1678-1741)

Antonio Vivaldi was an Italian composer, most famous for his composition, The 

Seasons.

This is a piece in four movements (sections), named after each season.

J. S Bach

(1685-1750)

Johann Sebastian Bach was a German composer who wrote hundreds of pieces of 

music during his lifetime. Amongst these, he wrote a set of Brandenburg Concertos, 

written for the military commander of Brandenburg in 1721.

SET WORK: Badinerie (J.S BACH) 

7th Movement of orchestral suite No.2 by J.S Bach (1738-

1739) 

Dynamics: Mostly forte, including terraced dynamics  

Rhythm: 2/4, Anacrusis, Ostinato, quavers/semi-quavers, 

Allegro (fast) Tempo  

Structure: Binary Form (A,B) 

Melody: Flute Range (2 octaves pitch range) 

2 main musical ideas (X and Y)

Use of ornaments, motifs and sequences

Triadic, disjunct and conjunct movement

Instruments: Flute (transverse), string orchestra (violins, 

violas, cellos, double basses), harpsichord (basso continuo)

Texture: Homophonic melody (flute) and accompaniment

Harmony: Diatonic: B minor to F# minor (dominant minor)

Performing Arts: Music Term 2 Unit: Classical Music
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Popular Music
Pop: Commercial genre with mass audience appeal.

Rock: More aggressive sound, sub-genres: Psychedelic Rock (Pink
Floyd), Folk Rock (Bob Dylan), Punk Rock (The Clash), Glam Rock
(David Bowie), Heavy Rock (ACDC), Heavy Metal (Metallica), Grunge
(Nirvana), Brit Pop (Oasis)

Performing Arts: Music Term 2 Unit: Popular Music

Instruments 

ELECTRIC GUITAR: Also know as the lead guitar, plays the melody/ 
solos/riffs 
RHYTHM GUITAR: Plays the chords/ accompaniment. 
BASS GUITAR: Plays the bass line.
DRUM KIT: Provides the beat. 
LEAD SINGER: The main vocalist. 
BACKING VOCALS: singers who provide harmony. 

Pop/rock groups may also include acoustic (not electric) instruments 
e.g. trumpet, trombone, saxophone and/or electronic keyboards or 
synthesizers. 

Popular music includes: 

• Pop 
• Rock
• Rap
• Hip Hop
• Reggae 
• Plus, many other genres, e.g., soul, ska, heavy metal, R&B, country, 

rock’n’roll.

FUSION: When two different styles are mixed together. This can be two
styles of popular music e.g., ‘rap metal’, or could combine a popular music
genre with other styles, folk-rock, gospel, world music, classical to create a
new and interesting sound. Jazz fusion (jazz and pop) is a popular genre.

A typical rock ballad 
in verse chorus form 
could follow the 
pattern:

• Intro
• Verse 1 
• Chorus 
• Verse 2 
• Chorus 
• Middle Eight 
• Chorus 
• Outro 

Keyword Definition

Hammer on Finger brought sharply down onto 
string.

Riff A Short, repeated pattern.

Pitch bend Altering (Bending) the pitch 
slightly.

Power chords A guitar chord using the root and 
5th note (no 3rd).

Distortion An effect which distorts the sound 
(creates a ‘grungy’ sound).

Slap bass A percussive sound on the bass 
guitar made by bouncing the 
strings on the fret board.

Fill A short, improvised drum solo.

Rim shot Rim and head of drum hit at same 
time.

Belt A bright, powerful vocal sound, 
high in the chest voice.

Falsetto Male voice in a higher than usual 
range.

Syllabic One note sung per syllable.

Melismatic Each syllable sung to a number of
different notes.

Acappella Voices singing without 
instrumental accompaniment.

The structure of a pop/rock song may include:

INTRO: Short opening section, usually instrumental. 
VERSE: Same music but different lyrics each time. 
CHORUS: Repeated with the same lyrics each time (refrain). 
MIDDLE EIGHT: A link section, often eight bars, with different 
musical ideas. 
BRIDGE: A link/transition between two sections. OUTRO: an 
ending to finish the song (coda). 

You may also hear a pre-chorus, instrumental interlude or 
instrumental solo.
Strophic songs, 32 bar songs (AABA) and 12 bar blues are also 
found in popular music.

Technology

Amplified Made louder (with an 
amplifier).

Synthesized Sounds created 
electronically.

Panning Moving the sound 
between left and right 
speaker 

Phasing A delay effect.

Sample A short section of 
music that is reused 
(e.g looped, layered).

Reverb An electronic echo 
effect.
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Film Music

Some film SOUNDTRACKS include specially composed SCORES, either for orchestra (e.g.
composers like John Williams, Ennio Morricone) or songs written especially for the film (e.g.
Disney films). Other films use pre-existing music e.g. popular songs from the era/place in which
the film is set.

Performing Arts: Music Term 2 Unit: Film Music 

Strings 

• Violin 
• Cello
• Viola
• Double bass 
• Harp 

Other 

• Electric guitar 
• Bass guitar 
• Spanish/ classical 
guitar
• Traditional world 
instruments

Percussion

• Bass drum 
• Snare drum 
• Triangle 
• Cymbal 
• Drum kit (untuned) 
• Timpani 
• Glockenspiel 
• Xylophone (tuned) 

BRASS 

• Trumpet 
• Trombone 
• French horn 
• Tuba 

Keyboards 

• Piano 
• Electronic keyboard 
• Harpsichord 
• Organ 
• Synthesizer

WOODWIND

• Flute 
• Clarinet 
• Oboe 
• Bassoon 
• Saxophone

Musical elements 

Film composers use the MUSICAL ELEMENTS 
(Context, articulation, structure, instrumentation, 
tempo, texture, dynamics, timbre, tonality, 
rhythm, melody, harmony) to create mood and 
atmosphere to help to tell the story and enhance 
the action. 

For example: In a sad, reflective scene, a 
composer might use slow tempo, minor tonality, 
soft dynamics, legato, homophonic texture, long 
sustained notes, and a conjunct melody. 

An exciting car chase scene in a thriller might have 
a fast tempo, busy, polyphonic texture, dissonant 
chords, loud dynamics, syncopated rhythms, a 
disjunct melody and short riffs. 

A scene where the superhero ‘saves the day’ 
might use a major tonality, brass fanfares, loud 
dynamics, accents, 4ths and 5ths (intervals). 

Composers will often use CONTRASTS to create 
effect (e.g. using a wide range of pitch from very 
high to very low).

Intervals

Film composers often use intervals to 
create a particular effect (e.g. a rising 
perfect 4th sounds ‘heroic’, and a semitone 
can sound ‘menacing’). 

An interval is the distance between two 
notes.

Rising interval: moving upwards 
(ascending) 
Falling interval: moving downwards 
(descending)
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Term Definition

Pizzicato Plucking the strings. 

Divisi Two parts sharing the same musical line.

Double 
stopping

Playing two strings at the same time.

Arco Using a bow to play a stringed instrument.

Tremolo A ‘trembling’ effect, moving rapidly on the same note or 
between two chords (e.g., using the bow rapidly back and 
forth).

Tongued A technique to make the notes sound separated 
(woodwind/brass).

Slurred Notes are played smoothly.

Muted Using a mute to change/dampen the sound (brass/strings).

Drum roll Notes/beats in rapid succession.

Glissando A rapid glide over the notes.

Trill Alternating rapidly between two notes.

Vibrato Making the notes ‘wobble’ up and down for expression.

Term Definition

Theme The main tune/melody.

Motif A short musical idea (melodic or rhythmic).

Leitmotif A recurring musical idea linked to a character/object or place 
(e.g., Darth Vader’s motif in Star Wars).

Underscoring Underscoring Music playing underneath the dialogue.

Scalic Scalic Melody follows the notes of a scale.

Triadic Triadic Melody moves around the notes of a triad.

Fanfare Short tune, often played by brass instruments, to announce 
someone/something important; based on the pitches of a 
chord. 

Pedal note A long, sustained note, usually in the bass/ lower notes.

Ostinato/riff A short, repeated pattern.

Conjunct The melody moves by step.

Disjunct The melody moves with leaps/intervals.

Consonant 
harmony

Sounds ‘good’ together.

Dissonant harmony Sounds ‘clashy’.

Chromatic harmony Uses lots of semitones/accidentals that’s not in the home key. 

Minimalism A style of music using repetition of short phrases which 
change gradually over time.

Performing Arts: Music Term 2 Unit: Film Music 
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ONE: Key Information
TWO: Can you...

Identify all areas in each topic?

Produce a mind map with relevant 

information for each topic?

Define all key terms in each topic?

Answer past paper questions that cover all 

topics?

THREE: Test your knowledge

Test yourself by logging into your E-

Revision account and taking the online 

tests

https://erevision.uk/

GCSE PE UNIT 1: RETRIEVAL PRACTICE

1.1 Applied anatomy and physiology

1.1.a The structure and function of the 

skeletal system

Location of major bones

Functions of the skeleton

Types of synovial joint

Types of movement at hinge joints and ball and socket joints

Other components of joints

1.1.b The structure and function of the 

muscular system

Location of major muscle groups

The roles of muscle in movement

1.1.c Movement analysis Lever systems

Planes of movement and axes of rotation

1.1.d The cardiovascular and respiratory 

systems

Structure and function of the cardiovascular system

Structure and function of the respiratory system

Aerobic and anaerobic exercise

1.1.e Effects of exercise on body systems Short-term effects of exercise

Long-term (training) effects of exercise

1.2 Physical training

1.2.a Components of fitness Components of fitness

1.2.b Applying the principles of training

Principles of training

Optimising training

Warm up and cool down

1.2.c Preventing injury in physical activity 

and training

Prevention of injury
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ONE: Key Information TWO: Can you...

Identify all areas in each topic?

Produce a mind map with relevant 

information for each topic?

Define all key terms in each topic?

Answer past paper questions that cover all 

topics?

THREE: Test your knowledge

Test yourself by logging into your E-

Revision account and taking the online 

tests

https://erevision.uk/

2.1 Socio-cultural influences

2.1.a Engagement patterns 
of different social groups in 
physical activities and 
sports

Physical activity and sport in the UK

Participation in physical activity and sport

2.1.b Commercialisation of 
physical activity and sport

Commercialisation of sport

2.1.c Ethical and socio-
cultural issues in physical 
activity and sport

Ethics in sport

Drugs in sport

Violence in sport

2.2 Sports psychology

2.2 Sports psychology Characteristics of skilful movement

Classification of skills

Goal setting

Mental preparation

Types of guidance

Types of feedback

2.3 Health, fitness and well-
being

Health, fitness and well-being

Diet and nutrition

GCSE PE UNIT 2: RETRIEVAL PRACTICE
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Davis & Moore (1945)

(Functionalist)

Sylvia Walby (1953-)

(Feminist)
Fiona Devine (1992)

Charles Murray (1996)

(New right)

Peter Townsend

(1979)

Social stratification was a ‘universal 

necessity’ for every society. The system 

must match the most able people with 

the functionally most important 

positions in society. These high rewards 

would encourage ambitious people to 

compete for them, with the most 

talented achieving success.

Walby argued that there are 6 

patriarchal structures which allow men 

to dominate society and oppress 

women. These are the household, paid 

work, the state, male violence, sexuality 

and cultural institutions (e.g. the media 

and education system).

Walby suggested that women 

experience both private patriarchy in 

the home, with men controlling their 

wives and daughters, and public 

patriarchy in society with bosses 

controlling female workers etc.

Devine tested Lockwood’s idea that 

‘privatized instrumentalism’ would 

become typical amongst the working 

class. This term refers to social 

relationships centred on the home with 

work only to an end, when affluent 

workers joined with their workmates. 

Paid work is a means to a comfortable 

lifestyle rather than having job 

satisfaction.

Society had a growing underclass. 

Government policies have 

encouraged the members of this 

underclass to become dependent on 

benefits. Traditional values such as 

honesty, family life and hard work were 

being undermined by the members of 

the underclass, to be replaced by an 

alternative value system that tolerated 

crime and various forms of anti-social 

behaviour.

Identified three ways of defining 

poverty: The state’s standard of 

poverty on which official statistics are 

based, The relative income standard of 

poverty based on identifying those 

households whose income falls below 

the average for similar households. 

Relative deprivation, when families are 

unable to participate in activities and 

have the living conditions that are 

widely available in society

Social Stratification: Describes the way 

society is structured in a hierarchy, 

shaped like a pyramid. Each layer is 

smaller but more powerful than the 

one below it.

Social inequality: Refers to the uneven 

distribution of resources such as 

money & power, life chances or 

opportunities related to education, 

employment and health.Four Types of social stratification :
1. Social class is seen as the main source of 

stratification in Britain. Based on economic 

factors such as occupations and income. Social

mobility is deemed to be possible.

2. Feudalism: ascribed, little to no chance of 

moving to the next strata.

3. The caste system in India: ascribed, closed and 

little movement

4. Apartheid: ascribed, little social mobility

Ascribed status: social position 

is fixed at birth and 

unchanged over time.

Achieved status: social 

position is earned on merit 

e.g. education, promotion.
Karl Marx and social class (1818-1883)

• The bourgeoise (the ruling class)- owned the means of production.

• The proletariat (working class) forced to sell their labour. Experience alienation

and lack of control.

• The bourgeoise exploit the proletariat.

• Ruling- class ideology and false class consciousness.

Life chances:
Peoples chances of achieving positive or negative 

outcomes as they progress through life. These are not 

distributed equally between groups. Affected by 

factors such as: religion, social class, gender, 

ethnicity, sexuality, age, disability

Embourgeoisement thesis
Working-class families are 

becoming middle-class. 

Their norms and values are 

changing as their standards 

of living and income 

improves. Affluence has led 

to privatised lifestyles 

centred on the home and 

family- based on 

consumerism.

Social mobility: moving between social classes.

Intra-generational social mobility- movement of their 

lifetime e.g. promotion.

Inter-generational social mobility- movement 

between generations of a family e.g. when a child 

enters a different social from their parents.

Distribution of wealth and income
Wealth refers to assets such as houses, land, art, jewellery. Income

refers to wages, benefits etc. Wealth is usually distributed more 

unevenly than income.

The culture of poverty:
People from the poorest section of 

society are socialised within the 

subculture of poverty. As a result they 

are unable to break free from poverty.

The cycle of deprivation:
The policy to remove poverty involves 

employing social workers and using 

local authority provision to help break 

children out of the cycle of deprivation.

Material deprivation:
Having insufficient money to be able to 

afford goods and services. As a result 

people may not have a balance diet. 

Poverty may lead to ill health during 

childhood and inadequate housing.

Born into 
poverty

Deprived childhood 
affected by material, 
cultural or financial 

deprivation

Less likely to 
perform well at 

school and gain 
qualifications

Future opportunities are 
limited- low-paid, unskilled 

work or unemployment

As adults 
they live 

in poverty

Become parents 
of deprived 

children. The 
cycle continues

The cycle of 
deprivation

Key Sociologists 

Sociology

90



Sex & Gender
Sex: Male or female (biology)

Gender: Masculine or feminine.

Gender & power:
Feminists see gender inequality as the most 

important source of division in society. Society is 

mainly controlled by men who have considerable 

power within politics and the workplace.

The crisis of masculinity:
Men are currently experiencing this because of 

the underachievement of boys in school, the 

decline of paid work in manufacturing, women’s 

increased participation in paid employment.

Inequalities:
• Gender dominated occupations e.g. fire-

fighting, nursery worker.

• Glass ceiling for women- invisible barriers for 

promotion.

• Gender pay gap.

• Women’s triple shift.

• Childcare provision- barrier preventing women 

from returning to work.

Ethnicity
A social group that share an identity based on 

their cultural traditions, religion or language

Ethnicity & Power:
Under-represented in political power/decision 

makers. Also under-represented in teaching, 

armed forces, police officers, particularly at high 

levels of the organisation. Although 40% of highest 

positions in the NHS are from ethnic minority 

groups

Inequalities:
• Unemployment

• Discrimination in the labour market

• Minority groups have become an underclass 

(see Charles Murray)

• Racism is built into the workings of capitalism.

Age
Chronological, biological or a 

social category. When does 

‘youth’ begin and end?

Childhood & Power
Families are agency of social 

control so they are expected to 

authorise discipline of their 

children. Parents exercise power 

when they try to influence their 

child’s behaviour against their 

will.

Young People & Power
Authority from teachers over 

students based on their status in 

the school setting. Some students 

do not conform to this authority 

however. See Paul Willis.

Inequalities:
• Ageism- age discrimination. 

Younger or older people tend 

to be victim of this.

• Negative stereotyping

• Older people living in poverty.

Absolute Poverty: Income is 
insufficient to have the minimum to 

survive. No access to the basic 
necessities in life e.g. shelter, food, 

clean water, heating & clothes.

Relative Poverty: Cannot afford the 
general standard of living of most 
people in their society. Income is 
much less than the average for 

that society.

Gender & Poverty:

• Women have longer life expectancy so more female pensioners living alone.
• Women more likely to head lone-parent families. Usually have a low income.
• Gender pay gap
• Women are more likely to be in part-time income than men.

Ethnicity & Poverty:
• Lower income families
• Generally disadvantaged in employment, pay and quality of job.

Child Poverty: More likely to live in poverty if:
• Household has four or more children.
• Where the head of the house is a lone parent or from an ethnic minority
• With no paid workers.

P
o

v
e

rt
y

Poverty Power

F
u

n
c

ti
o

n
a

li
st

s Focus on the positive functions of poverty for some 
groups e.g. knowing you could live in poverty means 

people will undertake undesirable jobs, creates jobs for 
groups who deal with the poor. The poor also reinforce 
mainstream norms and provide examples of deviance 

such as lazy and dishonest.

Government and politics serves a purpose to regulate 
main stream norms and values.

M
a

rx
is

ts

Poverty is the result from class-based inequalities. It is 
inevitable that some people will be poor in a capitalist 
society. Poverty serves the interests of the bourgeoise 
who can hire and fire people e.g. if they demanded 
higher wages, the bourgeoise could threaten to higher 
from the unemployed.

Weber- power is based on coercion or authority. The 
main sources of authority are traditional, rational legal 
and charismatic authority.
Marxists argue the bourgeoise use their power to exploit 
the proletariat. They have economic and political 
power.

F
e

m
in

is
ts Women face the greatest risk of poverty than men, lone-

mothers and the older women living alone in particular. 
The gender pay gap and the inequality of the division of 
caring responsibilities contribute to this.

Patriarchy- the system of our social structures and 
practices are male dominated and they use this power 

to oppress and exploit women.

N
e

w
 R

ig
h

t
Focus on individuals behaviour rather than structural 
causes of poverty. Stress the importance of traditional 
values and self-reliance. Welfare dependency and the 
underclass are key ideas in this approach.

The government does not meet it’s peoples needs, and 
they believe their should be minimal government 
intervention from the welfare state.

The welfare state: (a system in which the 

state takes responsibility for protecting 

the health and welfare of it’s citizens 

and for meeting their social needs.)

• The National Health Service (NHS): 
Funded by central government from 

national taxation. Provided GPs, 

hospitals, opticians and dentists.

Welfare Benefits:
National Insurance Benefits: If you have 

paid into the system (National Insurance 

Contributions) you are entitled to 

Jobseekers Allowance and the state 

retirement pension.

• Income Support and Child Tax Credit
• Local Benefits could include free 

school meals, educational subsidies, 

housing benefits.

Sociology
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Module 6
Las comidas Meals
el desayuno breakfast
la comida / el 
almuerzo

lunch

la merienda tea (meal)
la cena dinner / evening meal
desayunar to have breakfast / to 

have for breakfast
comer / almorzar to have lunch / to have 

… for lunch
merendar to have tea / to have … 

for tea
cenar to have dinner / to have 

… for dinner
tomar to have (food / drink)
beber to drink
entre semana… during the week…

los fines de semana… at weekends…

Desayuno a las ocho. I have breakfast at 
eight o’clock.

Desayuno / Como / 
Meriendo / Ceno…

For breakfast / lunch / 
tea / dinner

I have…
un huevo an egg
un yogur a yogurt
un pastel a cake
un bocadillo a sandwich
una hamburguesa a hamburger
(el) café / (el) té coffee / tea
(el) Cola Cao Cola Cao (Spanish chocolate 

drink)
(el) marisco seafood
(el) pescado fish
(el) pollo chicken
(el) zumo de naranja orange juice
(la) carne meat
(la) ensalada salad
(la) fruta fruit
(la) leche milk
(la) sopa soup
(la) tortilla omelette
(los) cereales cereals
(los) churros fried doughnut sticks
(las) galletas biscuits
(las) patatas fritas chips
(las) tostadas toast
(las) verduras vegetables

algo dulce / ligero / rápido something sweet / light / quick

ser goloso/a to have a sweet tooth

tener hambre to be hungry

tener prisa to be in a hurry

tomar un desayuno fuerte to have a big (lit. strong) 
breakfast

Las expresiones de 
cantidad

Expressions of quantity

cien / quinientos 
gramos de…

100 / 500 grammes of…

un bote de… a jar of…
un kilo de… a kilo of…
un litro de… a litre of…
un paquete de… a packet of…
una barra de… a loaf of…
una botella de… a bottle of…
una caja de… a box of…
una docena de… a dozen…
una lata de… a tin / can of…

¿Has probado...? Have you tried…?
el gazpacho gazpacho (chilled soup)
la ensaladilla rusa Russian salad
la fabada stew of beans and pork
Es un tipo de bebida / 
postre.

It’s a type of drink / 
dessert.

Es un plato caliente / 
frío.

It’s a hot / cold dish.

Contiene(n)… It contains / They contain…

Fue inventado/a / 
introducido/a…

It was invented / 
introduced…

Los alimentos Food products
el aceite de oliva olive oil
el agua Water
el ajo Garlic
el arroz Rice
el atún Tuna
el azúcar Sugar
el chorizo spicy sausage
el maíz Corn
el pan Bread
el queso Cheese
la cerveza Beer
la carne de cerdo / cordero / ternera pork / lamb / beef
la coliflor Cauliflower
la harina Flour
la mantequilla Butter
la mermelada Jam
los albaricoques Apricots
los guisantes Peas
los lácteos dairy products
los melocotones peaches
los melones melons
los pepinos cucumbers
los pimientos peppers
los plátanos bananas
los pomelos grapefruits
los refrescos fizzy drinks
las cebollas onions
las fresas strawberries
las judías (verdes) (green) beans
las legumbres pulses
las lentejas lentils
las manzanas apples
las naranjas oranges
las peras pears
las piñas pineapples
las uvas grapes
las zanahorias carrots

Mi rutina diaria My daily routine
me despierto I wake up
me levanto I get up
me ducho I have a shower
me peino I brush my hair
me afeito I have a shave
me visto I get dressed
me lavo los dientes I clean my teeth
me acuesto I go to bed
salgo de casa I leave home
vuelvo a casa I return home
temprano / tarde early / late
enseguida straight away
odio levantarme I hate getting up

Un festival de música A music festival
Me fascina(n)… …fascinate(s) me.
Admiro… I admire…
No aguanto / soporto… I can’t stand…
su actitud / talento his/her attitude / talent
su comportamiento his/her behaviour
su determinación / estilo his/her determination / style
su forma de vestir his/her way of dressing
su música / voz his/her music / voice
sus canciones / coreografías his/her songs / choreography
sus ideas / letras his/her ideas / lyrics
atrevido/a(s) daring
imaginativo/a(s) imaginative
precioso/a(s) beautiful
repetitivo/a(s) repetitive
original(es) original
triste(s) sad
Me/Te hace(n) falta… I/You need…
crema solar sun cream
el pasaporte / DNI your passport / national ID card

un sombrero / una gorra a hat / cap

Add variety to 
your language

• Use soler + 
infinitive. 

Suelo almorzar a la 
una. I tend to have 
lunch at 1.00.

• Use verbs in the 
‘we’ form. 

En mi casa cenamos a 
las diez. In my house 
we have dinner at 10. 

Take care 
with stem-
changing 
verbs e.g. 
almorzar
(almuerzo) 
and 
merendar
(meriendo)
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Module 6 
¿Qué le pasa? What’s the matter?

No me encuentro bien. I don’t feel well.
Me siento fatal. I feel awful.
Estoy enfermo/a / 
cansado/a.

I am ill / tired.

Tengo calor / frío. I am hot / cold.
Tengo catarro. I have a cold.
Tengo diarrea. I have diarrhoea.
Tengo dolor de cabeza. I have a headache.
Tengo fiebre. I have a fever / temperature.

Tengo gripe. I have flu.
Tengo mucho sueño. I am very sleepy.
Tengo náuseas. I feel sick.
Tengo quemaduras de sol. I have sunburn.

Tengo tos. I have a cough.
Tengo una insolación. I have sunstroke.
Tengo una picadura. I’ve been stung.

Me duele(n)… My … hurt(s)

Me he cortado el/la… I’ve cut my…
Me he hecho daño en… I’ve hurt my…

Me he quemado… I’ve burnt my…

Me he roto… I’ve broken my…

Me he torcido… I’ve twisted my…

el brazo / el estómago arm / stomach

el pie / el tobillo foot / ankle

la boca / la cabeza mouth / head

la espalda / la garganta back / throat

la mano / la nariz hand / nose

la pierna / la rodilla leg / knee

los dientes / las muelas teeth

los oídos / las orejas ears

los ojos eyes

¿Desde hace cuánto tiempo? How long for?
desde hace… for…
un día / un mes a day / a month
una hora / una semana an hour / a week
¿Desde cuándo? Since when?
desde ayer since yesterday
desde anteayer since the day before yesterday
no se preocupe don’t worry
¡Qué mala suerte! What bad luck!

Tiene(s) que / Hay que… You have to…
beber mucha agua drink lots of water
descansar rest
ir al hospital / médico / 
dentista

go to the hospital / doctor / 
dentist

tomar aspirinas take aspirins
tomar este jarabe / estas 
pastillas

take this syrup / these 
tablets

usar esta crema use this cream

Las fiestas Festivals

la fiesta de… the festival of…

esta tradición antigua… this old tradition…

se caracteriza por… is characterised by…

se celebra en… is celebrated in…

se repite… is repeated…

se queman figuras de madera wooden figures are burnt

se construyen hogueras bonfires are built

se disparan fuegos artificiales fireworks are set off

se lanzan huevos eggs are thrown

las calles se llenan de… the streets are filled with…

los niños / los jóvenes… children / young people…

los familiares / las familias… relations / families…

comen manzanas de caramelo eat toffee apples

decoran las casas / las tumbas decorate houses / graves

con flores / velas with flowers / candles

preparan linternas / altares prepare lanterns / altars

se disfrazan de brujas / fantasmas dress up as witches / ghosts

ven desfiles (they) watch processions

Un día especial A special day

Abrimos los regalos. We open presents.

Buscamos huevos de chocolate. We look for chocolate eggs.

Cantamos villancicos. We sing Christmas carols.

Cenamos bacalao. We have cod for dinner.

Comemos dulces navideños / We eat Christmas sweets /

doce uvas / pavo. twelve grapes / turkey.

Nos acostamos muy tarde. We go to bed very late.

Nos levantamos muy temprano. We get up very early.

Rezamos. We pray.

Vamos a la mezquita / iglesia. We go to the mosque / church.

Ayer fue… Yesterday was…

el baile de fin de curso the school prom

el Día de Navidad Christmas Day

(el) Domingo de Pascua Easter Sunday

(la) Nochebuena Christmas Eve

(la) Nochevieja New Year’s Eve

Me bañé y luego me maquillé. I had a bath and then did my make up.

Uses of Estar – Tener – Doler
• Remember to use estar for temporary states and feelings. 

Estoy enfermo. I am ill

• Usar tener to say that you have something but also for certain 
expressions where English use the verb ‘to be’. 

Tengo gripe.     I have flu
Mi madre tiene sueño. My mum is sleep. 

• Doler (to hurt) is a stem-changing verb. It works like gustar. 
Me duele la espalda.  My back hurts.
A mi abuela le duelen los oídos.  My gran has earache.

To say you have hurt/broken/twisted/cut/burned 
something, use the perfect tense. Put the correct 
reflexive pronoun before the verb, and use the definite 
article. 
Me he roto  la pierna.  I have broken my leg.
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Module 6 

¿Qué va a tomar? What are you going to have?

de primer / segundo plato… for starter / main course…

de postre… for dessert…

Voy a tomar… I’m going to have…

(el) bistec steak

(el) filete de cerdo pork fillet

(el) flan crème caramel

(el) jamón serrano Serrano ham

(la) merluza en salsa verde hake in parsley and wine sauce

(la) sopa de fideos noodle soup

(la) tortilla de espinacas spinach omelette

(la) trucha a la plancha grilled trout

(los) calamares squid

(las) albóndigas meatballs

(las) chuletas de cordero asadas roast lamb chops

(las) croquetas caseras homemade croquettes

(las) gambas prawns

(las) natillas custard

¿Qué me recomienda? What do you recommend?

el menú del día the set menu

la especialidad de la casa the house speciality

está buenísimo/a / riquísimo/a it’s extremely good / tasty

¡Que aproveche! Enjoy your meal!

¿Algo más? Anything else?

Nada más, gracias. Nothing else, thank you.

¿Me trae la cuenta, por favor? Can you bring me the bill, please?

No tengo cuchillo / tenedor / cuchara. I haven’t got a knife / fork / spoon.

No hay aceite / sal / vinagre. There’s no oil / salt / vinegar.

El plato / vaso / mantel está sucio. The plate / glass / table cloth is dirty.

El vino está malo. The wine is bad / off.

La carne está fría. The meat is cold.

dejar una propina to leave a tip

equivocarse to make a mistake

pedir to order / ask for

ser alérgico/a… to be allergic to…

ser vegetariano/a to be a vegetarian
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Highly frequent verbs

Preterite Imperfect Present Immediate future Future Conditional

fui
fue
fuimos
fueron

I was
S/he/it  was
We were
They were

era
era
éramos
eran

I used to be
s/he/it  used to be 
We used to be
They used to be

soy
es
somos
son

I am 
S/he/it is
We are
They are

voy a ser
va a ser
Vamos a ser
van a ser

I am going to be
You are going to be
We are going to be
They are going to be

seré 
será
seremos
serán

I will be
S/he will be
We will be
They will be 

sería
sería
seríamos
serían

I would be
S/he would be
We would be
They would be

compré
compró
compramos
compraron

I bought
S/he bought
We bought
They bought

compraba
compraba
comprábamos
compraban

I used to buy
S/he used to buy
We used to buy
They used to buy

compro
compra
compramos
compran

I buy
S/he buys
We buy
They buy

voy a comprar
va a comprar
vamos a 
comprar
van a comprar

I'm going to buy
S/he is going to buy
We are going to buy
They are going to buy

compraré
comprará
compraremos
comprarán

I will buy
S/he will buy
We will buy
They will buy 

compraría
compraría
compraríamos
comprarían

I would buy
S/he would buy
We would buy
They would buy

trabajé
trabajó
trabajamos
trabajaron

I worked
S/he worked
We worked
They worked

trabajaba
trabajaba
trabajábamos
trabajaban

I used to work
S/he used to work
We used to work
They used to work

trabajo
trabaja
trabajamos
trabajan

I work
S/he works
We work
They work

voy a trabajar
va a trabajar
vamos a trabajar
van a trabajar

I'm going to work
S/he is going to work
We are going to work
They are going to work

trabajaré
trabajará
trabajaremos
trabjarán

I will work
S/he will work
We will work
They will work 

me gustaría
trabajar
le gustaría
trabajar

I would like to 
work
S/he would like 
to work 

gané
ganó
ganamos
ganaron

I earned (won)
S/he earned (won)
We earned (won)
They earned (won)

ganaba
ganaba
ganábamos
ganaban

I used to earn (win)
S/he used to earn (win)
We used to earn (win)
They used to earn (win)

gano
gana
ganamos
ganan

I earn (win)
S/he earns (wins)
We earn (win)
They earn (win)earn

voy a ganar
va a ganar
vamos a ganar
van a ganar

I'm going to earn
S/he is going to earn
We are going to earn
They are going to earn

ganaré
ganarás
ganaremos
ganaran

I will earn
S/he will earn
We will earn
They will earn 

ganaría
ganarías
ganaríamos
ganarían

I would earn
S/he would earn
We would earn
They would earn

hice
hizo
hicimos
hicieron

I did
S/he did
We did
They did

hacía
hacía
hacíamos
hacían

I used to do
S/he used to do
We used to do
They used to do

hago
hace
hacemos
hacen

I do
S/he does
We do
They do

voy a hacer
va a hacer
vamos a hacer
van a hacer

I'm going to do
S/he is going to do
We are going to do
They are going to do

haré
harás
haremos
harán

I will do
S/he will do
We will do
They will do 

haría
haría
haríamos
harían

I would do
S/he would do
We would do
They would do

he trabajado I have worked 

he estado I have been

(1st Type)     

Si + presente + futuro If + present + future

Si tengo dinero, lo gastaré en ropa. If I have money, I will spend it on clothes. 

Si hace buen tiempo, iremos a la playa. If the weather is nice, we will go to the beach. 

Si no llueve, iré al trabajo a pie. If it doesn’t rain, I will go to work on foot.

(2nd Type) 

Si + Imperf subj + condicional If + imperfect subjunctive + conditional **Hypothetical situation**

Si pudiera, trabajaría en España. If I could, I would work in Spain. 

Si tuviera dinero, compraría una casa enorme y moderno. If I had the money, I would buy an enormous modern house. 

Si fuera rico/a, viviría en una mansión. If I were rich, I would live in a mansion. 

(3rd Type) 

Si + pluperfe subj + condicional pasado                                           If + pluperfect subjunctive + past conditional **Hypothetical situation in the past **

Si hubiera podido ir, habría trabajado de azafata. If I had been able to, I would have worked as an air steward. 

Si hubiera tenido dinero, me habría comprado un coche. If I had had the money, I would have bought a car. 

Si hubiera sido rico/a, habría vivido en una mansión con vistas al mar. If I had been rich, I would have lived in a mansion with sea views. 
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